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Abstract 
While there are multiple studies relating to the ESL specialist, the area of 
classroom teachers' practices in teaching ESL students is largely unexplored. It was the 
intention of this research to examine the adaptations, and accommodations made by 
classroom teachers when they have an ESL student in their classroom. The intent of the 
researcher was to uncover, through interview and observation, what actually occurs in 
these mainstream classes to facilitate learning for ESL students. The analysis of the 
interviews revealed rich information about the classroom teacher's uses of those methods, 
which are effective with first language students, with the ESL students in her classroom. 
The conclusions of the study were that primary teachers in Knox County are using 
a variety of successful strategies with the ESL students in their classrooms; that primary 
classrooms are well suited for teaching ESL students because of the language focus of the 
curriculum; that the classroom teacher is a vital part of the language instruction team; and 
that classroom teachers need encouragement and assistance when teaching ESL students 
in their classrooms. 
The study concluded with recommendations for future study. The researcher 
recommended continuation of qualitative studies using interviews and observations in a 
variety of settings. In addition several recommendations were made for quantitative 
research concerning acculturation, parental support, attitudes toward learning a second 
language, learning leaps, curriculum design and testing. 
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Chapter 1: An Introduction to 
Teacher Practices with ESL Students in the Classroom 
The Teacher writes the word, alphabet on the overhead projector 
and asks for a volunteer to define the word. 
"It's our letters, " declares a precocious blond sitting just behind the 
projector. Another boy points to the letter cards above the blackboard. 
"That's right, "Mrs. More writes her definition. "Does every country 
have the same alphabet?" Most of the children nod. The ESL students shake 
their heads vigorously. "Does Korea have the same alphabet?"· she asks the 
ESL student from there. 
"No, way!" He asserts with a vigorous shake of the head. 
"How about Japan? Do your letters look like this?" 
"No. It is kind of not like an alphabet, but it is. " He scratches his head, 
trying to explain. The other students look surprised and want to know what 
both alphabets look like. 
Mrs. Moore moves on to another student, "You spend some of your 
summers in Venezuela, do they use the same alphabet? " 
This boy, who is fluent in English and Spanish, answers thoughtfully, 
"They use the same letters, mostly, but they don't pronounce them the same." 
"So class, don't think that every country uses the same alphabet that we 
use. (Observation Record of a Knox County Teacher) 
Increases in ESL Students Across America 
As the discussion above shows, the demographics in America's schools have 
shifted. This classroom, with two Asian students and a Spanish student, is no longer 
unusual at this suburban school. Teachers in America's rural and suburban areas can no 
longer expect to have only fluent English speakers in their classrooms. The above 
mentioned classroom with two Asian students and a Spanish student, is no longer as 
unusual as it may have been four or five years ago. While ESL students make up as 
much as 80% of the school populations in many Southwestern and urban areas, the 
population in small towns and suburban areas has also seen a dramatic increase. The 
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number of Hispanic immigrants with limited English skills has more than doubled over 
the past decade to over five million (Zhou, 2002). Many of those who make up the 
minority groups are non-English speaking immigrants who are settling in non-traditional 
(Not New York, California, Texas or a large northern city) settings like North Carolina, 
where the number of students with limited English skills has more than quadrupled since 
1993, from 8,900 to 52,500 (Zhou, 2002), or Tennessee, which saw a 443% increase in 
minority populations between 1991 and 2000 (NCELA, see Appendix B) 
The focus of this study is Knox County where the increase of ESL students has 
also been felt. Since 1994, the population of limited English or English as Second 
Language students in Knox County alone has grown from around 90 students to over 600 
in 2002 (Knox County ESL Office, See Appendix B). 
The table below (Table 1.1) shows the number of ESL students in Knox County 
Schools for the school years 1995-1996, 2000-2001 and 2001-2002; as evidenced, there 
has been a significant increase in ESL students. However, the number of specialized 
teachers of English as a Second language has not increased at the same rate. There are 
50,000 ESL teachers in the United States, or on� for every 100 students with limited 
English (Zhou, 2002). 
Table 1.1-The number of ESL students in Knox County schools for these selected 
years. 
Knox County 1995-1996 2000-2001 2001-2002 
schools 
K-4 206 418 382 
5-8 71 107 131 
9-12 44 98 104 
Totals 321 623 617 
In Knox county, the number of teachers has grown from seven to nine full-time 
teachers who travel from school to school, teaching small groups of children for thirty 
minutes to an hour per week (Knox Co. ESL Office, see Appendix B) 
Knox County ESL teachers are scheduled to work with entry year students 
approximately thirty to .forty minutes per week in foqnal language instruction, although 
the teacher-pupil ratio for 2001-2002 was 1 ESL teacher to 68.5 ESL students. Knox 
County expects that elementary ESL students will exit (test out of) the pull out program 
in one school year. Considering the limited instruction time and .the large teacher-pupil 
ratio, much assistance is expected from the regular classroom teacher. 
The students are placed into classrooms by age level and are given placement 
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. tests (IDEA Oral Proficiency Test) at the beginning of the school year. The tests are 
administered again mid year and at the end of the year, to determine the need for 
continued services. While Knox County expects that all ESL students will meet the state 
mandated criterion of 35 percentile on the IDEA Oral Proficiency Test by the end of their 
first year, "Very few are able to meet the exit criteria after only one or two years" (Knox 
County ESL Office). This increase has put a burden on classroom teachers and many of 
those teachers feel they are not equipped to handle the situation. 
"Students of English as a Second Language study subjects like math, science and 
social studies in English, often in regular classrooms, while learning English intensively 
for a few periods a day [or week], tutored in individual or small-group pullout sessions." 
(Zhou, 2002, p. 2). This means that the ESL student spends a great deal of the school day 
in the regular cl_assroom, where instruction occurs in English only. If ESL students spend 
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30-40 minutes a week with an ESL teacher, then they spend 1800 minutes a week in the 
classroom, in music, art and PE classes, and at recess and lunch with peers. 
Willis (2000), for one, stated that in order for children "to acquire a new language 
system, learners need exposure to the kinds of language that they will need." She also 
stressed the fact that, outside the classroom, the learner rarely uses words, or phrases, 
which were taught as single items. Because of this, it is important for second language 
students to use words and phrases in the context of meaningful and relevant literature, 
writing, drama, action games, cooperative learning, and thematic instruction in the 
classroom setting. There is not time in the ESL pull out instruction period to accomplish 
this. In order for the students to become fluent or at least conversant in the new or 
second language they must learn from their teachers and peers in the regular classroom 
setting. The role of the classroom teacher is vital to the learning process. However, little 
to no research has been done to qualify or quantify the work of these teachers. 
Statement of the Problem 
There is a gap between the studies of best practices and successful teaching 
strategies of classroom teachers and those methods used by the specialized teachers of ESL 
students. There is a great deal of study about best practices and integrative or holistic 
methods in classroom settings. There is also a plethora of studies about ESL methods-but 
very little is aimed at the classroom teacher who has ESL students in her/his classroom. It 
is the intention of this researcher to fill that gap in part by attempting to discover what 
adaptations, accommodations, effective methods and strategies the classroom teacher uses 
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to include, reach and teach the children in her classroom who do not speak the language of 
instruction. 
Classroom teachers employ several varieties of instruction with the ESL students 
in their classroom. The majority of Knox County teachers have no formal training in 
ESL methods, speech therapy or linguistics. Others do not know what to do to involve. 
the ESL child in learning. Not all teachers employ integrative or holistic methods with 
any of their students. However, many of the classrooms in Knox County that this 
researcher has visited in the course of her work at Johnson Bible College do employ the 
best practices and integrative or holistic methods that have proven to work well with 
children. The teachers engage the children in meaningful and age appropriate dialogue, 
writing and reading activities, as well as individualized and group activities that spark the 
interests of the children in the classroom. 
Purpose of the Study 
This researcher discovered, through interview and observation, what actually 
occurred in these mainstream classes to facilitate learning. It was the intent of the 
researcher, through the analysis of the in�erviews to reveal rich information about the 
classroom teachers' uses of successful methods, strategies, adaptations, and the 
accommodations the classroom teacher uses to include, reach and teach the children in 
her classroom who do not speak the language of instruction. The review of literature 
demonstrates that children learn better when instruction, activities and environment are 
rich with literature and make connections to their world. 
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The researcher gleaned information from interviews and observations with 
teachers in Knox County schools with ESL students. The teachers in these schools 
shared a wide variety of strategies, ideas and holistic activities that inspired this 
researcher and may prove to be an encouragement to other classroom teachers struggling 
with "what to do" with the ESL student in their classroom. 
· Research Question 
In order to achieve the purpose of this study the researcher focused on the 
following question: 
What strategies do classroom teachers utilize with the English as a Second 
Language student to facilitate his learning the English language? 
Limitations 
1. The study had the limitation that is the bane of all voluntary studies--the teachers 
who have the best ideas may have been unwilling or far to busy to take the time to 
sit for an interview. 
2. The reverse is also true. Those who do nothing and whose responses would 
emphasize the need for ESL training probably will not want to be interviewed, 
either. 
3. There have only been large numbers of ESL students in East Tennessee for the 
past four or five years, so there are few teachers with extensive experience. 
4. Even those who have been successful with English speaking students may 
consider that they have little information to share because of their lack of long­
term experience. 
5. It was important for the researcher to see that there are classrooms where no 
accommodations were made for ESL students, as well as those classrooms where 
the teacher went out of her way to make accommodations. However, there was 
no way to know this before the interview and observation process. This was also 
a limitation of the study. 
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6. The researcher also recognizes that Knox county teachers, especially those 
interviewed and observed, may not be like other teachers around the country­
there may be limited generalizability. On the other hand, there are rural and small 
town or city school districts around the country that are also experiencing an 
influx of ESL students for whom this study may hold interest. 
7. The researcher was guided in selection of teachers by the principals of the 
schools. They gave names or introduced the researcher to the teachers. 
Volunteers were taken from those teachers. 
8. The presence of the researcher in the classroom during observations might have 
influenced the teaching methods of the classroom teachers. The knew the 
researcher was looking for interaction with the ESL student. This may have 
increased his/her contact with the ESL student. 
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Delimitations 
1. The researcher limited her teacher search to primary (K-3) teachers. 
2. This study was limited to three schools in various areas of Knox County-Gap 
Creek Elementary, West Hills Elementary and Farragut Intermediate. 
3. This study was limited to classrooms with English as a Second Language students 
during the 2001-2002 and 2002-2003 school year. 
4. This researcher limited the interviews .to Kn9x county teachers who have had 
multiple years of experience with teaching in classrooms that include ESL 
students. 
5. Only teachers who volunteered were included in the study. This limited the range 
and number of classrooms included. 
Assumptions 
1. Informal observations, conversations with ESL students and interns have 
influenced this researcher's thinking. To the casual observer, it appears that the 
ESL student spends a great deal of time in the regular classroom doing nothing. 
He cannot understand the texts, teacher or peers, and it seems that the teachers do 
. . 
little to draw him into the class activities. 
2. This researcher recognizes her bias toward Holistic methods. She espouses the 
teachings of theorists such as J. Miller ( Miller, 1990 & 1996) and R. Miller 
(1991), as well as educators like Routman (1996), Calkins (1994) and Fogarty 
(1991 & 1997) who encourage teachers to implement integration into their 
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curriculum. Teachers and students make natural connections with skills, content, 
and learning styles to create units that are meaningful, creative, filled with the 
best literature, and provide opportunities for student exploration and inquiry. 
3. Integration is not intended to be ah end in itself; this can lead to cutesy themes or 
forced connections. The goal is effective learning which can be achieved by 
rearranging topics and integrating subject areas into meaningful units of study. In 
this manner, reading, writing, listening, and speaking skills spring from a holistic, 
literature base that is significant and meaningful to children. However, research 
by the above mentioned experts supports the assumption that these methods are 
indeed successful with students of all abilities. This research will be further 
explored in the literature review portion of this paper. 
Definition of Terms 
❖ Consultative- The classification of ESL students who are functioning on grade 
level. The ESL teacher is available to confer with the student, but does not 
directly teach. 
❖ Codes and categories-the qualitative terms for the patterns and themes found in 
the data and the subsequent divisions made to present the data in a meaningful 
way. 
❖ ESL-English as a Second Language. Students fall into this category if they are 
not proficient in the target language. The term also refers to the special classes 
they attend periodically which are taught by language learning experts-ESL 
teachers. 
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❖ IDEA Oral Proficiency Test-the placement and assessment tool used by Knox 
County ESL teachers to measure the language progress and ability of the students. 
❖ Holistic-A philosophy of teaching that aims for the integration of subject areas 
into meaningful units that meet the learning needs and interests of the students. 
❖ Ll -the first or home language of the students 
❖ L2-the target language, in this case, English 
❖ LEP-Limited English Proficient. An alternative term for ESL students 
❖ LFS-many older. students .(8 years old or more) come to this country with 
Limited Formal Schooling because of war or poverty in their home country. This 
places an additional burden on their learning because they have to learn how 
school works as well as learning a new language. Many of the Knox County 
students who have recently arrived have come from Kosovo. 
❖ Running Record-notes made during an observation. They are a record of the 
actions and conversations in the classroom made without judgmental or evaluative 
comments. 
❖ Time in country-the number of months or weeks the ESL child has liven in the 
United States prior to attending school. This is a phrase used by the teachers who 
were interviewed. 
❖ The whole child-physical, cognitive, affective and even spiritual aspects of a 
child's person and personality. 
Organization of the Study 
The researcher obtained all the necessary permission and prepared informative 
letters to the principals and teachers, as well as an interview guide that was designed to 
draw out information about teaching strategies from the teachers. A Johnson Bible 
College staff member transcribed the interviews after each interview. 
Pseudonyms and ***  were used to protect the identity of each participant, even 
when the interviewees inadvertently spoke the name of their school or a student. In this 
way, the flow of the interview was not interrupted. 
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The researcher conducted observations in two classrooms. Observations were 
limited by ESL student attendance and because of the shyness of one ESL student who 
did not even speak to friends and family, let alone in class, even though he was 
conversant in English. The process and explanation of the data-gathering portion of this 
study will be elucidated in chapter four. 
The researcher carefully analyzed and coded the transcriptions and observations 
to find patterns and meaningful categories from which she was able to draw conclusions 
that are delineated in chapter five. 
Several teachers from Knox County were invited to participate in the interview 
process. Teachers were selected from schools with a large ESL presence (see Fig.3 .1) 
and most had taught several ESL students over the past few school years. This enabled 
the researcher to analyze a broad array of experiences. 
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The interviews-were conducted in the teacher's own classroom, office or teacher's 
lounge. The researcher was able to carry out the interviews during teacher planning 
periods or while interns covered the classroom. The researcher was pleased with the 
level of cooperation from the teachers and principals in this East Tennessee school 
system. 
Summary 
Chapter one of this paper has introduced the topic of ESL students in the regular 
classroom and has shown the necessity of the classroom teacher in the training and 
development of language skills in the ESL studnets. The purpose of the study and the 
research question were stated. An overview of the research process was given along with 
the limitations, delimitations of that study and the assumptions of the researcher. 
In chapter two, the researcher will give a brief history of ESL teaching methods 
and successful teaching methods used by classroom teachers. The researcher expected 
and did see these methods employed by classroom teachers when working with ESL 
students. 
Chapter three is a description of the participants, locations, and methods of 
gathering data. The process of analysis and coding of the data will also be described. 
In chapter four, the researcher will present the data and in chapter five will share 
conclusions and recommendations stemming from the study. 
Chapter 2 :  The Theoretical Perspective : 
The Historical Development of ESL Methods 
and Supporting Research 
1 3  
Introduction 
This chapter introduces instructional methods that the researcher expected to see 
in the classrooms and to hear about from classroom teachers. The following review of 
literature takes the reader through the development of ESL methods, successful 
classroom strategies and the impact of holistic methods on students in other cultural 
settings. 
There is a gap between the studies of best practices and successful teaching 
strategies by non-ESL (or regular classroom) teachers and those methods used by the 
specialized teachers of ESL students. There is a great deal of study about holistic 
methods in classroom settings. There is also a plethora of studies about ESL methods­
but virtually none that is aimed at the classroom teacher who has ESL students in her 
classroom. 
Traditional ESL Methods 
Traditionally, ESL classes in America were intended, in part, to acculturate the 
students. The goal was to shed the home culture and to become Americanized. To 
achieve this end, teaching methods until the later third of the twentieth century tended to 
focus on drill and practice and American culture. As educational methods became more 
child-centered and American culture became more inclusive, ESL methods evolved as 
well . 
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The "Prussian Method" was the most popular method of  language learning in the 
United States and Europe from the mid-nineteenth century until the mid-twentieth 
century. It consisted of reading a text, then translating it into the target language. This 
was accompanied by the memorization of practice sentences and grammar rules. The 
goal of these classes for American immigrants was to Americanize them as quickly as 
possible and to disaffiliate them with their home culture (Richard-Amato, 1 996) . 
Audio-lingualism was based on behaviorism and became widely used in the mid­
fifties. Structures of the target language were practiced-mimicked and memorized. "I 
go to the store. You go to t_he store. We go to the store." Correct pronunciation was 
emphasized over meaning. Listening and speaking skills took precedence over writing 
and reading skills (Richard-Amato, 1 996, Brinks, 1 998). 
In the 1960 ' s  the Cognitive-Code method was developed. This method 
emphasized the mastery of isolated skills before conversation, reading or writing could be 
accomplished . Phonemes needed to be mastered before words, words before phrases, 
phrases before sentences and so on (Richard-Amato, 1 996) .  
The Direct Method grew out of the "Natural Method," which was used 
occasionally in the nineteenth century. In the direct method, an effort was made to 
immerse the student in the target language. Teacher monologue, questions and answers, 
direct repetitions, and discourse were often used. However, the topic of this instruction 
was still grammar itself. This method is still widely used in ESL settings (Richard­
Amato, 1 996, Brinks, 1 998). 
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These methods are sill practiced in some circles, but modem educators have 
influenced ESL teachers. The successful strategies of balanced literacy, holistic 
integration, interest driven curriculum, and cooperative grouping, among other methods, 
have impacted curriculum design. Many of the methods that will be discussed in the 
following section were developed for use in the "regular" classroom with English 
speaking children, but they have been adapted for the ESL setting. 
Current ESL Methods 
Several ESL strategies have been tested and seem to be more effective than the 
"fill in the blank" or workbook method, or the earlier translation method. Some of the 
better-known strategies or methods are as follows 
♦:♦ Total Physical Response 
❖ CALLA 
❖ Language Experience 
❖ Jazz Chants 
❖ Literature-based learning 
❖ Writing 
These methods attempt to make the student a more active participant in the learning 
process. They link reading, writing, speaking and listening with drama, songs, actions 
and rhythm activities in a meaningful, culturally relevant way (Elser, 1997, Meyer, 1 995,  
Murphey, 1 987, Ortiz-Seda, 1 984). 
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James Asher ( 1 977) developed the Total Physical Response (TPR) method to 
assist teachers of ESL by involving students in active responses that show understanding 
even if the child has not learned to speak the English language. For example, the teacher 
may instruct the child to "Close the door", "Point to the letter 'a"', or "Turn around three 
times and touch your nose." Accomplishing the task shows comprehension, is fun, and 
gives children success even before they can verbalize the new language. Churchill 
( 1 998) found that a multisensory approach to teaching reading improved the phonemic 
awareness and decoding -skills which are necessary for reading comprehension as well as 
language acquisition. 
The Content Area Language Learning Approach (CALLA}, or English for 
Academic Purposes (EAP), attempts to integrate language learning into the content areas . 
These courses teach ESL skills, as well .as classroom or study skills using the themes or 
· topics being taught in the regular classroom. The target group is intermediate or 
advanced second language learners, who would excel in their academic ·classes with a 
little enrichment and help in the ESL classroom (Chamot & O'Malley, 1 994, Stoller, 
1 999). 
The Language Experience Approach was actually the precursor to the Whole 
Language movement of the 1 980's  and has been used effectively with L2 learners (Allen 
& Van Allen, 1 967). The premise is that students can use their own experiences and the 
language skills that they have already acquired to dictate stories to the teacher. The 
children then read the story in groups and individually. This gives them success in 
reading what they have "written". These stories would be very meaningful to the 
students because the stories are drawn from the children's own experiences. 
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Graham (1 978).combined her love of jazz and her teaching skills to create an ESL 
sensation called Jazz Chants. These popular poems, rhythmical dialogs and songs are 
popular with teachers and students alike. The combination of rhythm or music with 
common English language patterns makes the learning more interesting, but also enables 
the student to engage more fully in the learning process because he is utilizing more than 
one of his senses. 
Other studies have shown that isolated lessons on grammar and vocabulary 
building are not as effective as lessons that are integrated or imbedded into a literature­
based program (Hasbach, 1 992, Meyer, 1 995 ). Good literature can help to bridge the 
gap between what is known an_d what is being learned because it contains meaningful 
text, relates to the children's lives in some way and has illustrations that tie the two 
together. Multicultural experts urge teachers to select materials that reflect the mix of 
races in the region or America. This is doubly important for teachers who work with L2 
students in order to assist in their adjustment to life in this country. If the L2 children 's 
home cultures are reflected in the classroom, then they will feel honored and accepted. 
Selecting literature that is multicultural is essential for the ESL classroom. It 
celebrates the rich cultural heritage of the students who have come to this country and 
gives value and dignity, not just to that country, but to the child as well (Travers, 1 998, 
Banks & Banks, 1 997). Because language and culture are inextricably bound, it is 
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essential that children see protagonists and story lines that are representative of their own 
culture (Crowell, 1 998). T�ere is a bounty of good children's literature that contains 
representation of a variety of backgrounds as well as literature that retells folk-tales or 
traditional stories from a non-Western cultural point of view. These books convey the 
message to non-English speaking children that they are included in the culture of the 
classroom. Teachers, especially those with ESL students, must select literature that will 
invite those children to be a part of that culture (Banks and Banks, 1 997). 
Reading aloud should also be an integral part of the ESL classroom. Wan (2000) 
states that reading aloud is the center of a literature-based classroom, when it is supported 
by an environment that is conducive to explorations in reading and uses a wide genre of 
literature for a variety of uses. All of this is surrounded by the attitudes and values about 
reading employed by the adults in the child's life 
In their book Reading, Writing and Leaming: A Resource Book for K- 12  
Teachers, Pergoy and Boyle (1 997) state that writing should also be included in the 
holistic ESL classroom. They showed samples of writing by ESL children that showed 
rapid development of language skills that were reflected in their stories. They stated that 
writing should include the following: 
1 .  Meaning and purpose: the topic was meaningful to the students; they selected it 
· and helped to shape its development. 
2. Prior knowledge: learning was built on prior knowledge and direct experience 
such as field trips. 
3 .  Integration of  opportunities to use language and literacy for learning purposes: 
Oral and written language were used to acquire knowledge and to present it. 
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4. Scaffolding for support: Scaffolds were provided, including group work, process 
writing and direct experiences for learning. 
5 .  Collaboration: Students collaborated to build knowledge and organize it for 
summarizing in a book. 
6 .  Variety: Variety was built in at every step, with oral language, reading, writing, 
field trips, class discussions, guest speakers, and other avenues of learning 
provided. 
The writing experiences should also include reflection on the thinking and 
learning processes. Journals and reflective writing help students to make connections 
between what they know and what _they are learning (Dong, 1998). 
Literature about Successful Classroom Strategies 
There are many studies that show that ESL teachers should strive for a balanced 
approach to teaching, with integration of good ESL teaching strategies and effective 
reading and writing strategies (Carroll, 1 997, Carrasco, 1 994, Dillon, 1 997, Keating, 
1998, Piccirillo, 1998, Wilson, 1998). These educators _ encourage teachers to incorporate 
authentic reading and writing, the use of trade or picture books, interactional grouping, 
meaningful lessons and other holistic methods that have been proven to be successful 
with children 
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The integration of listening, speaking, writing and reading is the foundation for a 
holistic curriculum because language develops simultaneously in all those areas (Watts­
Taffee and Truscott, 2000). Patzelt states that this integration can help children learn a 
second language in much the same way that they learned their first (Patzelt, 1 995). 
· Leaming a language is not an innate skill, but the techniques and s�rategies that were used 
in learning the first language can be used to learn a second. 
Miller (Miller, J. 1 990) and Miller (Miller, R. 1 99 1  & 1 996) base their holistic 
theory on the fact that more learning occurs when the material is meaningful and 
connected to the other material that is being presented. Ron Miller states that the 
underlying philosophy of holistic teaching is the "epistemology of wholeness"-the 
whole is always greater than the sum of its parts. He stresses context and 
interconnectedness (Miller, R. 1 990, p .  82). 
Goodman states that language and literacy development are "easy'' when holistic 
methods are employed (Goodman, 1 986, p. 8). 
It ' s  easy when: 
• It ' s  real and natural 
• It ' s  whole 
• It ' s  sensible 
• It ' s  interesting 
• It ' s  relevant 
• It belongs to the learner 
• It 's part of a real event 
• It has social utility 
• It has purpose for the learner 
• The learner chooses to use it 
• It ' s  accessible to the learner 
• The learner has power to use .it 
It ' s  hard when 
• It 's artificial 
• It ' s  broken into bits and pieces 
• It ' s  nonsense 
• It' s  dull and uninteresting 
• It 's irrelevant to the learner 
• It belongs to somebody else 
• It ' s  out of context 
• It has no social value 
• It has no discernable purpose 
• It ' s  imposed by someone else 
• It ' s  inaccessible 
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Meaningful text, purposeful activities, authentic materials and applicability to 
daily life make the integration of listening, speaking, writing and reading attractive to 
second language learners (Patzelt, 1 995). Other effective methods include the integration 
of choral readings, poetry, songs and rhythm. Small and large group discussions also 
improve interaction, and thus language acquisition {Toohe):', 1 998). 
Stephen Krashen ( 1 997), Professor of Education at the University of Southern 
California, is the auth_or of more than two hundred and fifty articles and books in the 
fields of bilingual education, neurolinguistics, second language acquisition, whole 
language, reading, spelling, and literacy. Along with other leading educators like 
Routman ( 1 996), Goodman ( 1 986), Camboume ( 1 990), and Holdoway{ l 986), he has 
done much to improve the way teachers teach reading. The research and publications of 
these educators have given teachers new insights on the cuing systems and engaging 
students in the reading process . They promote balancing skills and phonics instruction 
with literature an� writing. Components of this "Balanced Approach" are reading aloud, 
shared and guided reading, independent reading of trade books, modeled and shared 
writing, independent writing, and direct teaching of skills. 
Krashen ( 1 996) emphasized the importance of trade books in any reading 
program. "To develop literacy, students need access to many interesting reading 
materials . . . Books are necessary for the free voluntary reading through which we develop 
much of our literacy. Free reading profoundly improves our reading and writing ability, 
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spelling, grammar, and vocabulary (p. 18)." Classroom collections and up-to-date school 
libraries have become increasingly important to the reading process. 
- Textbook companies have made drastic changes in their materials from the 
middle of the last century to meet the demands of educators. Teacher editions are filled 
with interesting extensions for investigation and learning that do not involve fill-in-the­
blank workbook pages. Spelling, writing, and grammar are at least linked to the reading 
selection, if not immersed in the child's  own reading selections. Many textbooks come 
with classroom sets of trade books for novel or author studies. Illustrations are vibrant. 
Stories are selected from popular literature. Dick, Jane, and Sally are nowhere to be 
found. 
In his article with the ·intriguing title, "Tunes for Bears to Dance To", Travers (1998). 
states that ESL teachers ought to devote. themselves to helping children become "attentive 
not just to the interactional and instrumental functions of the language, but to the 
imaginative ones as well." He encourages teachers to select literature, or trade books as 
Krashen refers to them, that encourage questions and exploration, problem solving and 
'spontaneous detours' that can lead children to find their own voice in the new language. 
It makes learning fun, but it also makes it meaningful. 
Richard-Amato (1
°
996) describes the "Natural Classroom" that is effective with ESL 
· students. 
1. Use meaningful feedback to correct language errors-not red ink all over 
2. Allow students to. find and correct their own errors 
3. Focus on meaning-not mechanics, especially with oral errors 
4. Model extensively-repeat what the learner has said, with the correct form 
5 .  Give plenty of meaningful input-talk directly to the student 
6 .  Provide time for the students to talk 
7. Teach material that is challenging, but close to what the student has mastered-
which provides a scaffold to build on. 
8 .  Keep the vocabulary simple and repetitions frequent 
9 .  Use role play or drama to teach 
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1 0 . Allow grammar to be acquired through a natural process (Richard-Amato, 1 996, 
p.44-47) 
Vygotsky ( 1 929 & 1 987) stated that children learn best when the new material is 
closely related to what the child already knows. Teaching words, or grammar rules, in 
isolation is not the most effective strategy. Instead, teachers should use the Zone of 
Proximal Development. Widely used by early childhood educators, this theory states that 
children are learning when they are challenged to expand what they know through testing 
or attempting something they do not know. An example might be that a teacher might 
encourage a preschooler who has learned to jump with both feet to try to hop on just one. 
This skill could not be mastered by a child who has just learned to walk; there has to be a 
build-up of skills-a scaffold of abilities. 
Vygotsky pointed out that learning doesn't all happen in the head. When a child 
is playing with a truck, does the mental work begin in the brain or in the fingertips, 
hands, eyes or ears? Not only is this learning a brain function, but the movement of the 
hands and eyes also contribute to the mental processes (Cole, 1 998). 
Jimenez ( 1 999), in his study on literacy among Latino/a students, also referred to 
the zone of proximal development. He says that the students '  independent learning is 
dependent on the "social relationships which occur in specific contexts, shaped by 
historical antecedents, and they are fueled by the raw materials of language and other 
symbols that mediate human activity'' (p . _300). 
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Proponents of the holistic method would claim that a balanced, integrated 
approach is the essence of the method, but a major criticism of the Holistic method is that 
phonics instruction is ignored in favor of whole word reading or " Whole Language " 
method (Joslin, 1 994). This is an inaccurate use of the term "Whole Language", but those 
teachers who did espouse that method did tend to push aside "drill and practice" and 
· other phonics methods. 
Critics claim that children taught using a literature-based curriculum cannot sound 
out words. They say that children in these classes can figure out the story by context, but 
have difficulty decoding individual words. Several scholars have pointed out that the 
skills need not be exclusive; instead, a balanced approach is most effective (Bastolla, 
1 994, Puorro, 1 997, Weaver, 1 998). The experts cited in the previous section would state 
that ESL students would benefit from contex·t and phonics instruction. 
Another area of criticism is in spelling. "Invented" spelling, a Whole Language 
method, is roundly criticized and rightly so, if the child never progresses beyond the 
invention stage to the standard stage (Routman, 1 996). Spelling is a learned process and 
students who come from another culture may have learned spelling patterns that influence 
their learning. ESL students acquire spelling strategies as they learn the language 
(Dildine, 1 994). The spelling rules and skills should be incorporated into the literature 
rich classroom. 
Basals or reading textbooks are a third area of debate in holistic circles . Many 
think that teachers should not stray from the basals as students will not get a uniform 
experience in any grade. This is the basis for many of the state standards and national 
mandates. They require teachers to show that the students in their classes have learned 
specific information and mastered certain skills. 
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Teachers with ESL students in their classroom depend greatly on the use of basals 
in their reading programs. Basals are neatly packaged programs that provide a great deal 
of support for teachers and give practice in specific, measurable skills to the students 
(Baumann, 1 994). However, integrating literature into a basal reading program increases 
its effectiveness (Bastolla, 1994, Puorro, 1 997, Weaver, 1 998). 
Current holistic theorists, espouse a balanced approach (As�, Guthrie, V 
200 1 ,  NAEYC, 1 996). Holistic teachers who implement reading, writing, listening and 
speaking strategies, should incorporate any teaching method that is beneficial to the 
student (Putzi 1 993). Instruction in phonics should be incorporated into the Holistic 
classroom (Manning and Kamii, 2000). Encoding and decoding skills, which are phonics 
skills, are vital to comprehension and fluency ofreading. V. Froese ( 1 990) found that 
isolating the difficulties an ESL student is having with decoding or encoding (sounding 
out and understanding words), can help them to improve their language acquisition 
(Froese, 1 990, Taylor, 1 997). Spelling, phonics instruction, basals and literature all have 
a place in the Holistic classroom; they are effective tools. Effective instruction is 
balanced instruction. 
Johnson and Johnson (2002) state that when children work together today, they 
develop individual reading, writing and cognitive skills (p . 4). This emphasizes why 
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cooperative learning is an effective tool to use with English speaking and ESL students. 
"In a cooperative learning situation, interaction is characterized by positive goal 
interdependence with individual accountability'' (Johnson and Johnson, 2002, p. 1 ) . The 
components of true cooperative learning as defined by Johnson and' Johnson (2002) are as 
follows : 
♦ Positive interdependence-where the effort of each member of the group is 
indispensable for achievement of the goal 
♦ Roles-each member of the group has a specific task or role 
♦ Rewards-the whole group receives rewards for achieving the goal that is 
balanced with individual scores or results 
♦ Face-to-face work-interaction with the group is the key component 
♦ Interpersonal skills-children develop small group and communication skills 
♦ Group Processing-reflection and evaluation of the groups'  effectiveness 
♦ Positive attitudes-promotes inclusive and positive relationships and attitudes 
among heterogeneous students 
♦ Promotes perspective taking-looking at things from someone else' s  point of 
· view 
.♦ Builds self-esteem (Johnson and Johnson, 2002). 
Effective use of cooperative learning promotes learning and interaction among 
students . Be�ause of the accepting and safe setting of a cooperative group activity, the 
ESL student may find a comfortable setting for attempting new language as well as 
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building knowledge and social skills. These particular students had .entered this 
classroom speaking very little English. However, by the time they were working 
together, on this project at the end of the year, most conversation was in English" (Putney 
and Wink, 1998). 
Pairing students and peer partnering are also effective forms of small groups. The 
assistant is able to provide clarification and guidance when the teacher is not readily 
available (Rudnick, 1995). Williams (2001) suggests that teachers plan lessons for 
partners and small groups to talk about content and to practice language skills. This type 
of meaningful classroom talk improves the vocabulary of the ESL student (Adelson­
Goldstein and Jayme, 1998). 
Porto (2001) claims that cooperative groups can improve the writing skills of all 
students. Small groups can be trained to successfully revise and comment on peer 
writing projects which the author states is more effective than teachers' editing with a red 
pen. 
"An effective classroom is one where language is built upon culturally relevant 
literature and discussion where "all children-second language learners and primary 
English speakers-are challenged and encouraged to work together for reciprocal 
benefit..." (Abbott and Grose, 1998, p.182). The first grade teacher who participated in 
the above study provided multiple opportunities for her children to listen, speak, rea� and 
write so that the children would be able to construct their own understanding of how oral 
and written language works (Abbott and Grose, 1998). 
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Computer technology has impacted all areas of education, and ESL classrooms 
are not immune. Recent research has found several computer programs that promote 
language and vocabulary development. Educators suggest utilization of Power Point, 
Web page magazines, and online discussions in small group and individualized settings 
_(Bicknell, 1999, and Scholnik and Kol, 1999). They warn that the technology must be 
well integrated into the curriculum, not tacked on as an after-thought, or the 
presentations, web pages and on-line discussions may be perceived as busywork 
(Weasenforth, 2002). When the technology is well integrated, the students are given real 
audiences with the Internet and their peers. With the effective use of these technologies, 
the students are able to improve all four areas of literacy development; listening to peer 
presentations and peers in discussions; speaking in oral presentations; reading materials 
online, in discussion "rooms" and in presentations; writing organized presentations and 
responses to peers (Bicknell, 1999, and Scholnik and Kol, 1999). 
Literacy in ESL Settings and the Home Culture 
ESL students come to America with skills, learning habits and cultural mores 
concerning education. The following studies show that ESL methods work well in many 
settings, therefore, the classroom teacher can be assured that the successful methods 
described herein will work in cross-cultural situations in his/her classroom. 
Parent involvement is a key to child motivation and achievement at school. A 
great deal of research "suggest[ s] that enhancing parental involvement in children's 
schooling relates t<? improvements in school functioning" (Izzo, 1999, p.1 ). While this is 
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not exactly a teaching strategy, involving parents in the child's learning is a motivation 
for the children. In addition, parental involvement in school or with the child's learning 
at home affects student achievement because parents are demonstrating to their children 
that education is an important and valuable activity" (Sheldon, 2002). Griffith, in his 
survey of 1 22 public schools found that the parents of Hispanic, African American or 
Asian American children, those of lower socio-economic levels or ESL children are not 
as actively involved in school activities. He suggests that teachers try to involve the 
parents in a way that does not require school attendance-helping with homework, or 
reading with the child (Griffith, 1 998, Johnson, 1 997). It is important for the teachers to 
understand that coming to a school and talking to the teacher can be intimidating. 
Teachers of ESL students should make an effort to understand and know their students ' 
families and to make the classroom welcoming and meetings friendly. 
The teacher should also investigate the culture of the ESL children in her 
classroom (Arini, 1 998, Crandall, 1998, Hardman, 1 994, Ortmeier, 2000). Children who 
come to this country from another land come with rich cultural and ethnic backgrounds. 
Many of their traditions of leaming differ from the American system of reading the text 
·and answering questions in the workbook. Kim ( 1 999) dug through dusty manuscripts 
and ancient diaries to find that traditional Korean schooling (as opposed to Japanese­
occupation schools 1 9 1 1 - 1945, and those following WWII that were patterned after the 
Western or American style) included cooperative activities, individualization, meditative 
practices and reading of classical literature. These holistic methods are a natural part of 
many cultures. 
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Jimenez(2000) found that teacher attitude about the literacy levels of their 
students affected the achievement of those students. Those who believed their students 
came from highly_ literate backgrounds saw greater achievement. The teachers did not 
view their children as having a literacy deficit. Instead, they found evidence of literacy in 
many areas, including oral tradition, cultural knowledge, along with literacy in the home 
language. About those teach�rs he said, "In other words, they did not treat their students 
as linguistic incompetents-or solely as non-English speakers-but rather as individuals 
involved in the very natural process of second language development. "(p. 977). The 
teachers gave the students challenging reading material because it matched their 
cognitive level, not their L2 level, and the students did well. Teachers also selected 
culturally relevant material (p . 977) . As with other aspects of learning, teacher attitude 
plays a major factor in student achievement. 
One of the areas that these teachers drew upon was the home environment and 
language development in the home language. Wan's (2000) study of literacy in the home 
environment of ESL students found a rich heritage-not illiteracy in the home language. 
The homes of the Chinese families he studied contained Chinese calligraphy, Chinese art 
and writing in a calendar, cards from China, newspapers, magazines and flyers. There 
were also provisions for the children to make use of their literacy skills--crayons, 
pencils, markers, paper, a child-sized desk, and bookshelves filled with children's books 
in Chinese and English. Adults reading independently or with the child, practice typing 
on the· computer, reading recipes, directions and menus were some of the many 
opportunities for the children to observe and participate in literacy activities in both 
languages. 
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Maori cultures in New Zealand, African tribal cultures, Indian and Tibetan culture 
as well as our own Native American and African American cultures rely on storytelling 
to pass on the oral traditions. Educators should recognize and value this tradition as a 
literacy competency. Therefore, teachers should have been encouraged to employ 
storytelling, drama, music, effective ESL strategies, multicultural literature, and other 
good literature in our ESL courses (Airini, 1 998, Dworin, 1 998, Hardman, 1 994, Pizarro, 
1 993, Smitherman, 1 993). The students in literature rich classrooms would feel 
motivated to learn (Chahin, 1 996, Griffith, 1 993, He, 1996, Suleiman, 1 993, Tebeau, 
1 977). 
The children would also feel some connection to the materials and methods 
because they are more familiar to the child's  own knowledge and experience. Leaming, 
he says, is culturally situated (Cole, 1 998, Vygotsky, 1929, 1 987). Leaming a new 
language is more difficult if the teacher tries to teach English without drawing on the 
child's home language and culture. Culturally relevant literature also helps the English 
speaking children in the classroom make_ connections to their ESL friends (Kaser, Short, 
1 998). 
Similarly, Koskinen ( 1 997) found that language acquisition is s�pported if there is 
reading occurring in the home. He stated that both native language speakers and ESL 
students benefited from a read-at-home program. 
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The effectiveness of literature in an ESL classroom has been tested in other 
countries as well. Reading comprehension was improved in a South African school when 
the students in grades 4-6 were encouraged to read for enjoyment in the English language 
(Machet & Olen, 1 996) . A group of fourth graders in Taiwan benefited from Holistic 
methods as compared to their schoolmates in the fourth grade who used basal and skills 
instruction (Janzen, 1 996). 
The use of visuals has proven to be an effective tool for elementary children. The 
use of pictures and other visuals has been a popular strategy for as long as there have 
been teachers . This may be the reason that little recent research has tested its usefulness. 
Two studies specifically addressing the use of visuals claimed that children learned more 
than they would have without the photos and posters. In the first study the teacher used 
real wrappers and boxes from the grocery store to heJp her chi ldren create and solve word 
problems. The other study found that children learned a great deal of history from War 
cards i_ssued after World V! ar I. The importance of engaging children visually is further 
supported by the research of Gardner ( 1 999), who stressed the value of reaching the 
various intelligences of children, one of which is the visual strength. Gregorc and others 
.have described auditory and visual learning styles (Tobias, Gregorc). Teachers know 
that engaging multiple senses when introducing material is a successful strategy. 
Adult ESL programs have benefited from the introduction of interesting-and 
meaningful literature into their ESL programs as well (Tse, 1 996) .  The study cited was 
done with intermediate and high level students who had never read a book in English. 
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Their classroom experience was enriched and their learning enhanced by the use of good 
Ii terature. 
The successful, holistic methods -described in this section have been shown to be 
effective, not only in the regular classroom, but also _in the ESL classroom. Students who 
are actively involved in the reading, writing and learning process will acquire language 
more rapidly. Travers ( 1 988).states that empirical and anecdotal evidenc� suggest that 
exposure to a wide variety of good children's  literature provides an effec�ive expedient 
for the absorption and integr�tion of new vocabulary and language struc.tures. "The 
myriad and spontaneous detours that good stories allow instill in second language 
learners the confidence to find their own voice using the [English] language to mean what 
they say and say what they mean (p. 5) 
Strategies used in the Regular Classroom with ESL Students 
The review of literature shows a clear demarcation in the research about ESL 
students and classroom instruction. On the one hand, there are numerous articles and 
even books about holistic methods and the way that teachers should incorporate them into 
their classrooms. On the other hand, there are books and articles about ESL methods and 
even some about utilizing holistic methods in the ESL setting. Between these two sets, 
however, there is a gap. 
Few articles address ESL students in the ·regular classroom. One study (Calderon, 
et. al . 1 998) found that Hispanic ESL students in Texas, did better on their achievement 
tests when involved in a cooperative learning program. A qualitative study (Jimenez and 
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Gersten, 1 999) found that the balanced approach to literacy and engaging in culturally 
relevant issues provided motivation for th� children to learn English. A longitudinal case 
study (Han and Emst-Slavit, 1 999) of six Chinese-speaking children as they learned 
English in kindergarten through first grade found t�at in spite of their limited grasp of 
English and the unfamiliar teaching style, the children were able to actively participate in 
the "literacy club". The children participated in journal writing, writer' s  workshop and 
othe: literacy events in their classrooms. 
Another case study (Townsend and Fu, 1 998) il lustrated the effectiveness of 
holistic methods with ESL students. The researchers traced the transition· of a young 
Chinese-immigrant boy from "a_ quiet, shy second grader who spoke little English to a 
popular class member, demonstrating Chinese writing to fascinated �erican students, 
drawing illustrations for eager classmates, and mentoring other, newer Chinese students. 
Hi·s confident, smiling demeanor had developed in less than a year" (p. 1 93). In order for 
the students to become fluent or at least conversant in the new or second language they 
must learning from their teachers and peers in the regular classroom setting. 
A study by Toohey ( 1 998) indicated the need for teachers to create inclusive 
rather than stratified groupings with their ESL students and the "Anglophones" or 
English-speaking students in t�e classroom. An article written for the Reading Teacher 
(Williams, 200 1 )  examines theoretical backgrounds that support the efforts of educators 
to "combine theory and practice within the broader social, cultural .and historical contexts 
to produce reasoned decisions as they guide the academic progress of English language 
learners in mainstream classrooms"(p. 75 1) .  Watts-Taffe and Trucott (2000) reviewed 
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recent research for Language Arts and recommends writing, discussion, vocabulary 
development, communication and literacy development in a literacy environment as the 
teacher builds on the student's own background (scaffolding). This poses a tall order for 
teachers unless they are integrating these practices into their classroom already. 
Excellent veteran teachers would experience little difficulty in uncovering the best 
practices to use with the ESL students in their classrooms. However, more research that 
directly addresses the role of the teacher and classroom strategies would not be amiss. 
Value and Limitations of the Interview 
An effective tool used by qualitative researchers is the interview. Morrison states, 
"A qualitative interview is a face-to face interaction between researcher and participant, 
usually conducted in the location where the behavior of interest occurs" (Morrison, 2002, 
p. 46). Interviews are at the heart ofqualitative research because they reveal to the 
researcher, obvious and hidden meaning. Interviews make it possible to come to 
understand the participant's  world in their own words. A good interview provides the 
"intimate familiarity'' that Lofland advocates (Loflund, 1 976). 
The value of the interview is that it gets at the heart of the participant's  reality. 
The researcher allows the interviewee to talk; his initial role is to Fsten and record. In 
this way, the data gathered are not the thoughts of the researcher, but the participant's. 
After the interview and transcription, the researcher carefully analyzes the data to find 
patterns, connections and themes, and ultimately, to construct meaning. 
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This comprehensive analysis leads to Loflund's "intimate familiarity" that allows 
the researcher to scrutinize the situations that the participants are confronting, and to 
focus on the interactional strategies, or tactics of the participant (Loflund, 1 976, p. 3). 
Interviewers ask "how" questions. Rather than ask, "What illegal drugs are 
teenagers likely to take?" the qualitative researcher asks, "How does self image affect 
whether or not a teen wil l  take drugs" (Loflund, 1 976; Strauss and Corbin, 1 998). The 
data gleaned from the first question may give informatio� to police officers and drug 
enforcement agents about what to watch for, but the second gives another prevention tool 
to parents, teacher and counselors-a much more valuable bit of information for the 
individuals· involved. 
· Although the benefits outweigh them, the interview process has its limitations. 
Some of them are as follows : 
❖ It is more time consuming. than a survey or questionnaire. 
❖ The interviewee may not give full, unstudied responses (Most participants 
are eager to share their thoughts and stories with a person who is truly 
willing to listen and place great importance on what is said). 
❖ The interviewee may try to please the researcher and give the answers he 
thinks are expected. 
❖ The interviewee_ may have concerns for privacy and confidentiality-the 
interviewee must not feel victimized. 
❖ Faulty technology. 
❖ It is difficult to balance objectivity with sensitivity. 
❖ The questions asked may not get to the heart of the matter. 
❖ The questions asked may overly guide the interview and may disrupt the 
flow of the dialogue. 
❖ There is no set number of interviews prescribed to reach redundancy. 
Some researchers my find that too abstract. 
❖ The coding and analysis process is also time consuming. 
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These negatives need not disqualify the interview as a viable process. The 
cautious researcher will minimize the effect of these limitations in careful preparation and 
planning. 
Summary 
Educational experts claim that holistic methods will make learning easier and 
better. Other experts claim that these holistic methods work well with ESL students. 
This researcher expects to find teachers in Knox County expertly employing these 
strategies, methods and accommodations with the ESL students in their classrooms. 
The discussion of traditional ESL methods showed the development of child­
centered, and developmentally appropriate practices that paralleled a similar evolution in 
general educational circles . The next section described current ESL methods th�t 
classroom teachers might implement in the regular classroom. They would work well 
with the successful strategies discussed in the next section to actively engage the ESL 
student in language learning. These methods have been shown to work in a variety of 
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cultural settings as discussed in the section on home cultures . The final section described 
a few studies showed the effectiveness of holistic methods in the regular classroom 
setting. 
It is clear to the researcher, from this revie\_V of literature and from the preliminary 
study that some teachers do effectively employ successful teaching methods in their 
classrooms when they have ESL students . They adapt the lessons and accommodate the 
culture and experiences of the ESL children. All of this involves the children in the 
lessons and activities, which makes learning a second language more meaningful and 
rapid. 
The researcher also provided research to support the interview process. The 
interviews conducted for this study will enlarge the list of effective methods, and will 
provide deeper understanding of each process. As a result, the researcher will have a 
better picture of the adaptations made and the challenges overcome by the classroom 
teacher. While this information may not be generalizable to all classroom teachers with 
ESL students or to classrooms outside this area, many teachers may find the material 
interesting and in some part applicable to their own situations. 
Chapter 3 :  Organization of the Study & Methodology 
Introduction to Methods and Procedures 
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Chapter one of this dissertation described the purpose of this study, which was to 
determine what, if any, strategies and accommodations that primary school teachers use 
with the ESL students placed in. her classroom. 
In chapter two, - research about ESL and best practices;was delineated. This 
research gav� historical background and supported those practices, which were utilized 
by teachers in the classrooms selected. 
Chapter three begins with the preliminary studies that led the researcher into 
selecting the interview as the method for.gathering data for this dissertation. In addition, 
the researcher presents the qualitative methods and procedures utilized. The research 
question that is the found�tion of this study was the following: What strategies, if any, do 
classroom teachers_ utilize with the English as a Second Language student to facilitate his 
learning the English language? The researcher and her committee decided that the best 
way to accomplish this would be to conduct interviews with teachers who work with ESL 
students and to further enrich the data by observing in some of the classrooms. 
Preliminary Studies 
The researcher initially planned to conduct a surve):' in order to obtain information 
about what teachers do in the classroom when they have ESL students. However, she 
changed her mind after her qualitative research class with Dr. Taylor and the class 
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assignment that included a face-to face interview. Because of this experience, the 
researcher decided to pursue the interview to obtain the data needed for this dissertation. 
In her first forays into this field of research, this researcher conducted a pilot 
study at Alcoa Elementary School (see Appendix C for the survey and the table of 
results). She discovered that surveys do not answer many questions. The responses were 
trite and predictable. !he most thoughtful responses came form the Art teacher who has 
very little instructional contact with the ESL students. 
This researcl).er was prepared to go ahead with the survey, since the process was 
underway, until an epiphany in the form of an interview occurred. During a summer a 
course on qualitative research at the University of Tennessee, the researcher w�s required 
to conduct a mini qualitative study utilizing the interview method. A classroom teacher 
in an all ESL mission school participated in an interview. It was a rewarding 
experience-in spite of the difficulty in transcribing. Preliminary analysis produced 
multiple codes and categories (see the web in Appendix C) that provided rich and varied 
meaning about teaching ESL students. 
Th·e preliminary survey conducted with the missionary schoolteacher revealed 
.more than twenty activities designed to engage the children in language learning. Among 
these are demonstrating, repeating, listening, providing visuals, practicing (drills), 
modeling, restricting assignments, correcting spoken language, supplementing texts, 
reinforcing, chanting and singing, individualizing work, focused teaching, reading and 
writing. These are the types of activities recommended by the experts of holistic 
education and were just what the researcher was hoping to find. 
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The teacher, a ten-year veteran classroom teacher in an all-ESL mission school in 
Puerto Rico, agreed to an interview. The school where he works has as part of its goal to 
teach English to all of the children. Nearly all the students enter at the pre-kindergarten 
level, and most are conversant and function on grade level by the second grade. 
However, he spends a great deal of his teaching time in ESL instruction-teaching 
vocabulary and concepts to the children in order for them to complete and understand the 
assignments. These conditions would be very different for a Knox county teacher. 
Analysis of this preliminary interview produced many of the holistic methods that 
the researcher was looking for, but so much more. The teacher talked about whole group 
and one-on-one strategies, pronunciation strategies, what students do, the emotional 
support that is required and even leamingfrom the students. 
The whole class method this teacher most often emphasized was demonstration. 
The teacher had a friend send a box of fall leaves from Vermont to show the children the 
many colors. He said the children had to look at them and touch them to believe what 
they were seeing. Another time he made a video of "myself at winter time [in Vermont] 
showing how I played in the snow with my nieces and nephews and had a great time and 
they were amazed at that. They said, 'How come I can see your breath? ' They were 
amazed at things like that" (from the transcript of the interview). 
42 
Some of this teacher' s  classroom practices were based on strategies common to 
Puerto Rican schools that may not be reflected in Knox County schools. It is common in 
Puerto Rican schools to chant and recite lessons. They also memorize materials and 
practice drills more than we do in Knox County schools. However, these strategies give 
all of the students the opportunity to participate and practice their English aloud, and the 
children learn rapidly, so it may behoove classroom teachers in the USA to utilize these 
methods more often when dealing with ESL students. 
The one-on-one strategies he highlighted were individualizing reading and 
restricting assignments, in order to meet the individual needs of the children. The teacher 
said he could take the time with small groups or individuals while the aide worked with 
other groups. "I kriow there is a lot of individual work in the primary grades, and more 
so in the second l�guage" (from the transcript of the interview). 
As a teacher in an ESL school, the teacher spent a great deal of his time correcting 
pronunciation and modeling correct pronunciation. Most of the children were working 
on grade level in English when they come to him, so he was not introducing them to the 
language, but he helped them increase their accuracy and vocabulary. He said of his 
students, "They'll Anglicize Spanish words and do [the opposite] to English words. They 
will put an "o" after every word when they do not know what it means. For example, 
there is no Spanish word for apartment, so they call it apartmento . . We call it Spanglish." 
Since the children knew the basics of English when they came to his classroom, he took a 
great deal of time to make these "fine-tuning corrections" (from the transcript of the 
interview). 
A concept the teacher mentioned several times was the trust built up between 
student and teacher. "So to reinforce, I just have to show them and build a lot of trust. 
They have to trust th� teacher because [ what you are teaching] is a foreign concept and 
the parents oftentimes can't help that. [When I was in elementary school] I could go 
home and ask my mother, 'What does this mean?' and she _could tell me. But [these 
children] cannot go and ask their parents because many of the parents do not speak 
English. So, I have to build extra trust. And build it because they actually want to trust 
their teacher, even when they can't account for or believe what is happening" (from the 
transcript of the interview). 
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The final category was not initially apparent. However, with the assistance of 
those in the group session, it became evident that the teacher learned about the culture 
and customs of his pupils, and even new vocabul�, from the students. He said, "I 
scolded a boy for sayin·g, "castigate me. '' ( Casigato is Spanish for punish) Then we 
looked in the dictionary and figured out it was a word in English" (from the transcript of 
the interview). Teacher need to recognize that they will make mistakes because they are 
dealing with different cultures and as the teacher did in this case, be willing to apologize. 
Results of the Preliminary Study 
The responses in the interview sparked many questions. What concepts were 
better taught using visuals? What kind of literature was used with the individual reading 
program? How did the teacher deal with cultural issues presented by the North American 
texts? How does the teacher make adaptations for more than one level of language 
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ability? How does the teacher accommodate the children's own cultural experiences into 
the lessons? Most interesting to this researcher were the negative questions-What 
concepts would the teacher skip? and, When would the teacher not try to include the ESL 
student? 
The questions that arose from the preliminary study directed the construction of 
the interview guide used in this project and more importantly led the researcher to select 
the interview as the method of gathering data for this dissertation. 
The Participants 
The first step in the study was to find out which schools in Knox County had ESL 
students. The researcher talked to Dr. Forrester and her assistant at the Knox County 
ESL Office to obtain data concerning numbers of students in various schools. These data 
were public information and the tables are included in Appendix B.  This data showed 
that the number of Knox County ESL teachers had not increased at the same rate as the 
population of ESL students in Knox County schools. The result of this is. fewer hours or 
minutes of direct language instruction per student. It also means that each st�dent spend 
more time in a classroom setting where direct language instruction may be limited. This 
inspired the researcher to question-what do the ESL children do while they are in the 
classrooms? Do they sit and do nothing, or do they participate in classroom activities and 
instruction? Do the other children accept and communicate with the ESL children who 
are placed in their classrooms? What does the classroom teacher, who has very little, if 
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any, training in ESL methods, do to engage the ESL student in language learning? This 
last question became the foundation of the current study. 
The following table (Table 3.1) shows schools in Knox county that experienced 
significant growth in numbers of ESL students or sustained significant numbers for the 
size of the school. The number of teachers was listed to give the reader an idea of the 
size of the school. The interviewer wanted to talk to teachers from a variety of regions­
inner city, upper middle class and rural schools. She selected New Hopewell as a rural 
school (it is also in close proximity to the college where the researcher teaches); West 
Hills, which has recently been classified as an inner city school, after changes in district 
lines, and Farragut Primary as an upper class school. 
Table 3.1-Knox County schools showing growth or sustained numbers of ESL 
students 
School Name Number of Teachers Number of ESL Students 
(Size of school) 2000-2001 and 2001-2002 
A.L. Lotts 46 18 30 
Bearden 17 22 25 
Blue Grass 35 6 12 
Cedar Bluff Primary 32 28 24 
Farragut Primary 42 1 8  28 
Farragut Intermediate 40 9 10 
Fountain City 23 8 16 
Gap Creek 7 0 2 
Inskip 18 12 1 3  
Mooreland Heights 17 7 12 
Pleasant Ridge 21 10 9 
Pond Gap 20 48 45 
Rocky Hill 35 20 · 17 
Sequoyah 18 19 20 
West Hills 37 48 30 
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In January, the researcher called the principals of those schools to set up time to 
talk about the proposed project. The principal at New Hopewell explained that although 
· they officially had three or four students classified as ESL, none of them had any 
difficulty with the English language so ·we agreed that it would be better go elsewhere. 
The principal at West Hills respectfully declined '1:t first, but called back two days later 
and said the request had come on a bad day and she and her teachers would be glad to 
participate. The principal at Farragut Primary suggested that the researcher talk to the 
principal at Farragut Intermediate since their ESL students had moved on to that school 
last year. The researcher contacted the principal at the intermediate school and he agreed 
to talk to his third grade teachers about the project. The principal at Gap Creek, a very 
rural school, agreed to participate without hesitation. 
After face to face talks with the principals from Gap Creek, West Hills and 
Farragut Intermediate, fifteen teachers were suggested who might like to participate. The 
researcher contacted all of those teachers and obtained permission to .interview twelve of 
those teachers. Two of those teachers later asked to be excused from the interview. In 
the end two interviews were made at Gap Creek Elementary, four at West Hills and four 
at Farragut Intermediate. Permission was obtc;1ined from Knox County, Human Subjects, 
and the three principals. Permission from each of the teachers was obtained at the time of 
the interview. (See Appendix E) 
Gap Creek is a small school near the Knox/Sevier County line� It has one class of 
each grade. It is unusual for a rural school to have ESL students, but the international · 
students at 1 ohnson Bible College send their children to Gap Cree�. The classes range in 
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size from 1 6-20 students. · West Hills is a large school with upper and lower middle class 
students. The re-districting in the past year has increased the number of free-lunch or 
lower income families significantly. The school is close enough to the University of 
Tennessee to draw the children of international students who do not live directly on 
campus. Class sizes in the primary grades are usually around 20-25 .  Farragut 
Intermediate is in an upper middle class neighborhood. The school is very large with 
multiple wings for each grade. The teachers work in teams, and in the classrooms visited · 
by the researcher the middle wall is a folding divider between the rooms. that can be 
opened up for cooperative activities. The researcher counted 25-27 desks in each of the 
classrooms. 
The interviews were conducted in the teacher's own classroom, office or teacher's 
lounge. The researcher was able to carry out the interviews during teacher planning 
periods or while interns covered the classroom. The teachers all agreed to be taped and 
the cassette recorder was placed on the table where it was clearly visible (and the 
researcher could keep an eye on it). The teachers each signed permission forms which 
allowed the researcher to use the material from the interview. An example of the 
permission form can be seen in Appendix E. The tapes, transcripts and permission .forms 
are stored in a secure location. 
An experienced transcriptionist who identified the interviewees as "Subject l ", 
"Subject 2" and so forth transcribed the taped interviews. The trans.criptions were based 
totally on the taped interviews. They were formatted so that the right hand margin was 
three inches, leaving ample room for coding and notes. Pseudonyms and ***  were used 
48 
to protect the identity of each participant, even when the interviewees inadvertently spoke 
the name of their school or a student. In this way, the flow of the interview was not 
interrupted and the interviewees remained anonymous. 
The researcher carefully coded (identified themes and patterns in the responses) 
and categorized the data. Then the researcher proceeded to collapse codes into larger 
meaningful categories, find patterns and draw conclusions. The researcher created the 
table that can be found in Appendix A by placing comments and thoughts of the teachers 
into a table format. The coding and categorization began after the first interview and 
continued until all ten volunteers had been interviewed. 
In order to enrich the data and to confirm the information provided in the 
interviews,' the researcher observed the teacher in their classrooms. Observations were 
made in a third and first grade classroom at West Hills Elementary. (Gap Creek was not 
included because the ESL students had moved on to another classroom). The observer 
was able to observe teaching strategies and interaction between the teacher and the ESL 
students in every subject area over several days of observation. The researcher .was able 
to observe five times, for 1 ½ or 2 hours, in the third grade classroom and was able to 
view every subject as it was taught. Observations in the first grade classroom were 
cancelled, because the ESL child was absent on three of the ·days the researcher came to 
observe. Apparently, the absences had caused difficulty for the teacher and came as a 
surprise to her since the families of other ESL children she had had in the past placed 
high value on the child's education (see Appendix A). 
Plans were made to observe at Farragut Intermediate in a third grade classroom, 
but the teacher felt that it would not be useful since the ESL child was completely non­
verbal in class, although his English skills were very good 
Considerations 
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Because the interviewee is stating his opinions and sharing his 'meaning' about a 
behavioral pattern, the data gleaned from the _transcript should reflect �he reality of the 
participant better than observation or survey data. A teacher knows that a dispute on the 
playground is much more than the scuffle observed by the adult in charge. It takes time 
to unpeel the layers of "He said, she said" to get at the deeper reasons for the fighting. 
While a survey of common playground misbehavior may have its place, this situation 
·would not be one of them. 
If the goal of the researcher is to understand or to find meaning in a behavior or . 
behavior pattern, the interview is perhaps the best method to use. "The long interview 
gives us the opportunity to step into the mind of another person, to see and experience the 
world as they do themselves" (McCracken, 1 988, p. 9). For this reason, the interview 
was chosen as the method for finding out how classroom teachers in Knox County deal 
with ESL students in their classrooms. 
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The Interview Guide 
The following is a general guide that this researcher used during the 45-60 minute 
interview. It is not intended as a strict survey, but will assist the interviewer in 
responding to and learning from the participants. 
1 .  Tell me about yourself and your teaching. 
Family 
Grade level 
Years of teaching 
2. Tell me about having an ESL student in your classroom 
Pros & cons 
School support systems 
ESL community connections 
Cultural issues 




Use of literature 
4. When are the ESL students most involved? 
Language ability level 
With peers 
Recess 
In front of class 
5 .  . When do you NOT include the ESL student? 
6. What topics do you skip? 
5 1  
Summary 
Chapter three presented the methodology used in this study. It included the 
preliminary studies, selection of participants, research question, and interview guide. The 
value and limitations of the interview were also delimited. This study, which uses 
qualitative methods, was preceded by a preliminary study. The results of this preliminary 
study guided the development of the interview question guide. The researcher and her 
committee decided that the best way to accomplish the task of determining what teachers 
do would be to conduct interviews with teachers who work with ESL students and to 
further enrich and ·confirm the data by observing in some of the ch�ssrooms .  
The data of the study are reported in chapter four. In chapter five, the summary, 
conclusions, implications, and recommendations are discussed. 
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Chapter 4 :  Findings 
We were out on the playground talking about pets and Johanna began 
telling us about the little dog she had back in Vietnam._ It was a family pet, 
but one day it was hit out in the street. Then the family ate it! The other 
children were appalled, "You A TE your dog? 1 1  "You ate SPOT? 11 I had 
to inten,ene and explain that eating dog is an acceptable thing in some 
countries, especially when food is in short supply. It was crazy, but a very 
good lesson for the children to see that things may be done differently in 
other countries --Knox County Teacher 
Part I :  Overview 
Introduction 
Chapter one presented the purpose of the study, which was to examine what 
adaptations, and accommodati�ns are made by classroom teachers when they have an 
ESL student in their classroom. The researcher expected to uncover, through interview 
and observation, what actually occurs in these mainstream classes to facilitate learning. 
It was the intent of the researcher, in the analysis of the interviews to reveal rich 
information about the classroom teacher's uses of those methods, which are effective 
with first language students, with the ESL students in her classroom. 
The second chapter contained a review of literature. The researcher discussed the 
development of ESL methods, successful classroom strategies and the impact of holistic 
methods on students in other cultural settings, which might be reflected in the strategies 
used by classroom teachers who have ESL students. The review of literature 
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demonstrates that children learn better when instruction, activities and environment are 
rich with literature and make connections to thei_r world. The researcher expected to hear 
about and see teachers implementing these methods in their classrooms. 
In chapter three, the methodology of this study was presented. It included the 
research question, the selection of participants and a discussion of the interview. This 
study used qualitative research methods . The purpose of this study was to determine 
what, if any, strategies and accommodations that primary school teachers use with the 
ESL students placed in their classroom. The researcher and her committee decided that 
the best way to accomplish this would be to conduct interviews with teachers who work 
with ESL students and to further enrich the data by observing in some of the classrooms. 
This will be a presentation of the data gathered through the interviews and 
observations. In order to achieve the purpose of this study the researcher focused on the 
following question: What strategies do classroom teachers utilize with the English as a 
Second Language student to facilitate his/her learning the English language? The 
researcher found that these teachers used many successful teaching strategies which will 
be described in this chapter._ 
In chapter five, the researcher will discuss the c·onclusions, implications and 
recommendations of this study. 
The participants in this study were selected through recommendations from 
principals and then by the teachers agreeing to be a part of the study. Principals from 
three schools recommended fifteen of their teachers and of those, ten teachers 
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volunteered to participate. Two teachers were from Gap Creek Elementary, four from 
West Hills and four from Farragut Intermediate. Each interview was conducted in the 
teacher's own classroom, office or teacher's  lounge. The researcher was able to carry out 
the interviews during teacher planning periods or while interns covered the classroom. 
In addition, observations were made in one third and one first grade classroom as 
described in chapter three. The purpose of these observations was to enrich the data and 
to verify the data from the interviews. The observations corroborated the findings of the 
interviews. The researcher was able to observe teaching strategies and interaction 
between the teacher and the ESL students in every subject area over five days of 
observation. 
Student Language Representation 
The languages and cultural backgrounds of the ESL students affected the strategies 
used by the teachers. The languages represented in the classrooms of those teachers 
interviewed for this projec� were as follows: 
1 .  Russian 
2 .  Ukranian 
3 .  Shona (Zimbabwe) 
4. Spanish (Bolivia and Spain) 





1 0. Turkish 
1 1 . Parsi (Iran) 
Learning Levels of the ESL Students 
The four kindergarten teachers interviewed stated that the ESL students did not 
differ much from their peers because all of the children were discovering and learning 
language. "Kindergarten is such a fundamental level that you use good lc1;nguage 
teaching strategies for all the students" (Appendix A, p. 1 44) . 
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Two teachers mentioned that "time in  country" had an effect on the ESL student's 
adaptation to an American classroom. One ESL student had only been in country for a 




children had more difficulty adjusting than ESL children who had been in this country for 
several months. In the first case, the child was so traumatized by the American 
classroom, that the teacher and family decided he would do better to wait a year to start 
kindergarten. In the second case, the child adjusted well with a little extra assistance and 
help. 
The primary teachers all noted that yourig children (in Kindergarten through grade 
3) learned the target language quickly. ''They pick up the language so quickly because 
they learn from other children" (Appendix A, p. 1 36). "At this age, they pick up so 
quickly on the language that it is not a barrier for that long" (Appendix A, p. 1 44) . These 
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teachers felt that "beginning at the beginning" with their peers helped the ESL students 
learn English. 
In contrast, a third grade teacher explained that the ESL student in her classroom 
learned to read and write English quickly because he was literate in his own language. 
She felt that previous experience in school and literacy in his home language was a 
benefit to language learning. Older children seemed more hesitant to speak aloud in 
whole class settings. One teacher reported that it had been nearly six months before her 
ESL student was willing to answer aloud. Several of the teachers used silent response 
options, such as pointing to the correct word, holding the picture or chart, or 
pantomiming answers in order to involve the ESL students. 
The teachers by and large commented that the ESL students were more careful 
and exact about speaking, spelling, and grammar than their peers. One teacher stated that 
this was a motivation for the ESL student's peers because the ESL student scored higher 
on spelling tests. They were all impressed with the rapidity of language learning that 
occurred. 
Summary of Part 1 
In this chapter ( chapter 4 ), the researcher examines the data to identify patterns 
and themes (codes). from the transcripts of the 1 0  interviews and the running records of 
the observations from the two classrooms into categories and uncovered several patterns: 
Teachers employed numerous effective teaching stra�egies and accommodations, 
although they protested that they really did not make any adaptations for the ESL 
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students in their classrooms. In addition, as the introductory paragraph above 
demonstrates, the ESL students provide for a rich cultural ( and sometimes humorous) 
exchange of ideas in the classroom. Every teacher interviewed proclaimed that they and 
the classmates of the ESL students were better for the encounter. give 
This chapter is divided into five parts, as follows: 
I .  Introduction-the current section which presents an overview of the paper 
2 .  A "Day in the Life" of a Classroom Teacher with ESL Students-a synopsis of 
the observational data. This data was obtained in two classrooms on five visits . 
The visits covered every subj ect taught during a typical day. 
3 .  General Information from the Teachers-this section presents information from 
the interviews about methods, and accommodations that the teachers used that did 
not directly apply to teaching strategies. 
4. Teacher Identified Student Strategies for Leaming-this section covers the 
strategies that the teachers observed and encouraged in the ESL students . 
5 .  Teacher Strategies for Leaming-this section covers the teaching strategies and 
methods that the teachers shared during the interviews. 
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Part 2 :  A Day in the Life of a Classroom Teacher with ESL Students 
Introduction 
The second part of this chapter is a synopsis of the observations in both 
classrooms. The researcher recorded the actions and conversations of the teachers as they 
occurred in a running record ( detailed notes of actions without evaluational comments). 
The words of the students were not recorded verbatim, instead, they are reported below in 
essence of what was said. The quotation marks used in this section are not intended to 
show direct reference to what was spoken by the students, but to make reading of the 
narrative straightforward. The events did. not occur o� a single day or in precisely the 
sequence recorded here. The days that the researcher observed were interrupted with 
lessons out of sequence, sp�cial classes, fire drills and programs in the gym. The 
schedule below is meant to represent a typical elementary schedule. 
One classroom had a student from Russia and the other had one boy from Korea 
and another from Japan. One of the classrooms had an intern who was involved in the 
class discussion on alphabets . The intern was not present on any of the other days. 
This section is intended as an introduction to the strategies used by the teachers . 
It is meant to illustrate how. these strategies were integrated into the daily lessons and 
activities in the classrooms. 
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Opening Exercises 
The school day begins quietly with the children working independently on 
Mountain Math, Daily Oral Language, and Problem of the Day 1 while Mrs. Moore puts 
finishing touches on the day' s preparations and answers questions. The children write, 
and correct with red pencils, six sentences in their D.O.L. notebook. Then they answer 
problems 1 1 - 1 5  from the Mountain Math bulletin board. The ESL children are familiar 
with the routine and since the problems are all previously learned skills, they do not ask 
for any assistance. One ESL student finishes early and picks up a book from the display 
of poetry on the back table. He asks the teacher if it is a story or a poem. "Both!" 
answers the teacher. "In this case the whole story is written as one poem."2 
After about 1 5  minutes, the teacher has the children correct their work. The 
teacher tells them that while she is happy that so many are enjoying the poetry books, it is 
time to put the books away for a while. The teacher asks for a volunteer to state where 
the corrections should take place. Each student volunteer marks one error in the 
sentence. Eventually, the sentence is completely corrected and is marked in this manner: 
I h�e �o � 
/ � a pen pal w� lives infangland. 
1 These are published materials that all classrooms in Knox County use to review �nd to reinforce skills in 
basic mathematic computation, grammar and word problems. The repletion is helpful to all the students, 
but gives the ESL students extra instruction in language. 
2 The teacher is giving direct instruction on language and on forms of writing. The instruction given during 
the Daily Oral Language is helpful to all the children, but is just the type of language instruction that the 
ESL students would receive in an ESL pull-out class. 
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One of the ESL students is confused with the apostrophe use in the second 
sentence (That is Ann's cat). The teacher explains that it is not a comma, but shows to 
whom the item belongs. Two problems are analogies similar to those that the children 
will find. on standardized tests-cold: shiver : : Hot: . Several students, -----
including the ESL student from Japan volunteer possible answers. 
The next problem is multiple choice, so the teacher asks all the children to 
respond with sign language 'a' ,  'b ' ,  or 'c ' .  Each child holds up his hand, forming the 
correct letter3 . The ESL student from Korea asks his neighbor why his fingers are curved 
in that way. "It stands for a ' c ' .  Look, it is shaped like the letter." The boy explains. 
The last sentence asks the children to guess which would be a longer drive-from 
Atlanta to Miami or Atlanta to Indianapolis. Mrs. Moore asks the boy from Korea to find 
Miami on the wall map of the United States. He was able to find it easily and points out 
Atlanta as well because he has traveled through that area. The teacher helps him find 
Indianapolis; The students figure out which would be the longer trip, but someone asks 
how many miles it would be, so Mrs. Moore borrows a ruler and shows the children how 
to use the mileage marker in the key to figure out how many miles are in an inch. The 
children cheer when the multiplication problems prove their predictions4 . 
The Problem of the Day includes the word "notches" which is a new word for the 
ESL students. Mrs. Moore asks one to read the sentence from the flip chart standing by 
3 The teacher is giving all the students a non-verbal method of responding to questions. This is helpful to 
ESL students who are in their "silent period, but also allows all the children to participate in the class 
discussion. 
4 The teacher in this classroom often interrupted her day for impromptu teaching. This gave the ESL 
children clarification on new concepts, but also was enjoyable for all the students. 
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the front board. "Many years ago, people counted items by  cutting notches in sticks . If 
each cut counts for two items, how many items does this stick indicate?" (The drawing 
showed four 'v '  notches cut into a stick.) After reading the problem aloud, the ESL 
student pointed at the picture and said, "Notches are cuts ." In the discussion for possible 
solutions for the problem, the other ESL student suggests multiplying the number of 
notches by two; others suggest counting by two. 
Reading 
Mrs. Moore introduces the lesson by reading a funny poem by Shel Silverstein 
titled "SMART" from the overhead projector. The children laugh and beg her to read it 
again. One student declares that he would "know better" than the boy in that poem 
would. Mrs. Moore agreed, "That �s right! You third graders know all about making 
change and counting money." Th�y discuss the mistakes the boy made by changing his 
dollar for two quarters-because, as the poem said "everyone knows that two is more 
than one". 
The children tell the teacher how to mark the rhyme pattern in each verse. They 
easily find the rhyming words that end each line. They note that the pattern is ABCAB. 
The ESL student form Korea asks if a poem of one hundred lines could be written 
with all lines ending in the same rhyme. His question is not clear and several children, as 
well the intern, try to clarify and explain his question. The discussion continues for a 
minute or two and the ESL boy attempts to give up on his -question once or twice, but the 
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teacher persists until she is able to answer the question5 • Later, the same boy restates 
another question asked by one of his desk mates. "He can figure out what other people 
· say, but sometimes we can't figure out what he is trying to say," says a little girl 
sympathetically. 
Meanwhile, the intern looks in the rhyming dictionary that the children use often 
when they are writing their poems, and finds that a poem with an "ate" rhyming pattern 
could indeed have more than one hundred lines. The c�ildren responded enthusiastically 
with "WOW" and "Cool." One boy says he was going to try that someday. 
Math 
The math lesson is a review of decimals using money-2 and 47/100 is $2 .47. 
The children seem to have grasped the concept and answer with ease. The ESL students 
have no more difficulty than the others do. Mrs. Moore corrects one of the ESL student' s  
form on one question. The boys work together eagerly to answer each question and 
volunteer to answer aloud often. One tries to answer one question, but struggles with 
finding a word and the other ESL student supplies the word for him6 . 
5 The teacher was patient and conveyed the impressio� that what the ESL student had to say was as 
important as anyone else. The other children were also sympathetic to the problem of making one's self 




6 By this time in· the school year, the two ESL students in this class often acted as their own peer tutors, 
although the teacher had paired them with English speaking students in their first few weeks in the 
classroom. 
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After three sample problems, Mrs. Moore has all the children work four problems 
on their white boards 7. She rotates around the room giving encouragement and awarding 
tickets for correct answers. 
The next set of problems is more complicated and Mrs . Moore cautions them, 
"Remember to write the fractions as money." One ESL student is confused because her 
previous instructions were to write the number as a decimal. 
''Money?" he asks. 
"Yes," says the teacher, pausing to let him think8 . 
"You mean decimal?" he asks hesitantly. 
The teacher pats him on the head, "Yes, in this case, they are the same." The boy 
smiles broadly and quickly finishes the assignment. 
Recess 
At recess, most of the ESL students run and play with their peers . However, one 
ESL stud�nt complains to another teacher, Mrs. Coles a first grade teacher on duty that 
she does not have anyone to play with. The teacher serids her to join the two girls who 
are playing nearby. They readily accept her into their game. "She would rather hang out 
7 White boards were another way that the teacher provided for participation of all the students. 
8 The teacher often gave the children time to think about a problem instead of always supplying the correct 
word or number. This encouraged the ESL students to_ think and to develop their vocabulary. 
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here with me," the teacher explains. "I have had to limit the number ohimes she talks to 
me during recess. She has a lot more fun when she plays with the other children."9 
Language Arts 
Language Arts begins around 10 :30 with spelling. The students work on a review 
page from the workb.ooks. All of the students work quietly for a time, then whispering 
breaks out. The ESL students help each other with the assignment, but are sid_etracked by 
something that both find extremely funny. Mrs. Moore announces that any unfinished 
work will go home as homework, and the class quiets down. One ESL student brings his 
paper to her to explain that he has not finished. 
Mrs. Moore pats him on the shoulder. She understands that he means that he 
hasn't had time to finish. She says, "Then it is homework." The boy groans, returns to 
his seat, and finishes the assignment in a moment. He places the completed paper in the 
grading basket just as the teacher instructs table representatives to come and collect 
reading texts for their table 1 0 . 
"We need to learn six words before we begin this story," says Mrs. Moore as she 
cleans and focuses the overhead projector. She writes the first word, alphabet and asks 
for a volunteer to define the· word. 
9 The teachers encouraged the students to work and play independently. In this case the little girl could do 
very little class work independently, but the teacher persuaded her to play with the other children to 
socialize and to practice communication. 
10 The ESL student were familiar with the class routines and were assigned '�obs" from the beginning of 
the year. In this way they could participate in class activities without having to verbalize. 
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"It 's our letters," declares a precocious blond sitting just behind the projector. 
Another boy points to the letter cards above the blackboard. 
"That' s  right," Mrs. Moore writes her definition. "Does every country have the 
same alphabet?" Most of the children nod. The ESL students shake their heads 
vigorously. "Does Korea have the same alphabet?" she asks the ESL student from there. 
"No, way! " He asserts with a vigorous shake of the head. 
"How about Japan? Do your letters look like this?" 
"No. It is kind of not like an alphabet, but it is ." He scratches his head, trying to 
explain. The other students look surprised and want to know what both alphabets look 
like. 
Mrs. Moore moves on to another student, "You spend some �f your summers in 
Venezuela, do they use the same alphabet?" 
This boy, who is fluent in English and Spanish, answers thoughtfully, "They use 
the same letters, mostly, but they don't pronounce them the same." 
"So class, don't think that every country uses the same alphabet that we use. "  
Mrs. Moore writes the next word on the overhead-magic. 1 1  
1 1  The teacher was pointing out cultural differences to the children and was educating them about languages 
other than their own. These questions gave the ESL students opportunity to share little about their country 
and also gave value to their own culture. 
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The class continues with the ESL students volunteering information and 
participating in discussions. The ESL students laugh when the definition for tales is 
given as the one word "stories". They feel that it is too short; that a definition can not be 
only one wo"rd. 
Mrs. Moore explains that in this case it does. Then the word barrel is introduced. 
"What does a barrel look like?" 
The ESL student shrugs and another student volunteers to draw an example of one 
on her white board. Several children give that a try. Mrs. Moore compliments each, but 
none are very accurate. Mrs. Moore has the children look at the picture in the reading 
book, which the ESL students understand. "There is nothing like a picture to explain 
what you mean," says the teacher1 2 . She finds pictures in the book for the words lantern 
and salt works. The children read the story silently for several minutes before the teacher 
instructs them to put away their books and take out their Daily Word notebooks. The 
assignment is to change the words to past tense. 
"What happens when we add ' -ed ' to these words?" 
An ESL student volunteers to answer and gives a· correct answer. 
The teacher goes on to the next word in the list. "How would you spell ' lifted'?" 
The student asks about irregular spellings then gives the correct answer. 
12 The teacher used visuals whenever possible. Pictures from books and charts help the ESL student to 
connect words with items. 
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Another student spells ''saved" correctly explaining that the "e" is dropped before 
adding "-ed". 
"It would be funny if it was "s-a-v-e-e-d !" laughs one of the ESL students. 
The lesson proceeds smoothly until a homophone is encountered "pair-paired". 
The ESL student from Korea has the .wrong answer in his notebook. "I love working 
with homophones, but I know it must be confusing for people from other countries," 
says Mrs. Moore. She turns to a former ESL student, " Did you have trouble with those 
kinds of words last year?" That student admitted that she did, but that her parents worked 
with her to overcome the problem 1 3 .  
"How do you keep not and knot straight?" asks Mrs. Moore. The chi ldren say 
books, dictionary and almanacs. 
"What is knot?" asks one of the ESL students . Mrs. Moore brings a student in 
tennis shoes over to his desk to show the knot in her shoelace. 
The Language Arts portion of the day concludes with instruction on adverbs. The 
teacher makes a chart on the overhead with the words "when", "where" and "how" across 
the top. The children do the same on their papers, but one of the ESL students _has to 
correct the other's form. The students identify adverbs in three or four sentences using 
the clue words. 
13 The assistance of parents was mentioned by many of the teachers. Those parents who spoke and read 
English well we able to tutor and help their child with homework. 
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At a quarter after twelve, the children line up for lunch. Two of the ESL students 
go out together. The teacher explains that although they are not from the same country, 
they have become fast friends. 
Science and Social Studies 
When the children return from lunch and recess, Mrs . Moore shows an 
educational video about the water cycle. The Discovery Channel production is 
beautifully filmed, accurate, and developmentally appropriate . .  The children are 
enthralled for all twenty minutes of the video. They respond with laughter at appropriate 
parts, and comments of "Whoa!"  and "Ohh! That's awesome! "  Several children take 
notes on their white boards. The session ends with a few oral review questions that show 
that the children had taken in quite a bit of information 1 4. 
Only a few minutes remain for Social Studies . Mrs. Moore displays the song, 
"Wakko' s  America", that the children are using to memorize the states and capitals. The 
children underline the state names in red and.the capital names in blue on their paper 
copies while Mrs . Moore marks the poem on the overhead projector. Washington D.C. is 
marked with a green line. The children work on memorizing the firs� two verses and sing 
the ·so�g with the cassette recording1 5 . 
14 The language of the video was simple and repetitive so that the ESL children could learn the new 
vocabulary. · The children had previously read the section about the water cycle from their text books, so 
this was a visual reinforcement of what they had already discussed. 
15 Jazz Chants are a popular ESL method described in Chapter 2. Combing music, rhythm and vocabulary 
is an effective method. 
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The day ends with a fire drill. The ESL students are familiar with the routine and 
do not react any differently than their peers. After returning to the classroom, the 
students quickly prepare their homework and pack their backpacks. Overall, the 
language instruction and interaction in the target language has been phenomenal. 
Summary of Part 2 
The observations showed that the teachers were including the ESL children in 
classroom activities. They used a variety of strategies to teach all the children and took 
time to directly instruct the ESL children in language learning. The strategies they 
demonstrated and others will be discussed in the next section. · 
Part 3 :  General Information from the Teachers 
Introduction 
The data in this section deals with general matters that the teachers shared in the 
interviews. They have to do with things other than specific teaching strategies, but affect 
the running of the classroom or teacher motivation. The following table (Table 4. 1 )  
shows the aspects of  teaching and the classro<;>m environment that will be discussed. The 
data in this section cover frustrations and rewards that the teachers felt when they were 
suddenly confronted with an ESL student as well as peer interaction they observed, 
cultural enrichment that they encouraged and communication strategies. 
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Teacher Frustrations 
Some of the teachers, who taught older children, experienced frustration when a 
beginning ESL student was placed in his/her classroom. While the teacher enjoyed the 
child, it was difficult to meet his or her needs while teaching the rest of the class. "The 
most frustrating thing for me last year was not having a second body in the classroom, so 
someone could give her one-on-one time" (Appendix A, p. 1 29) 1 6 • This teacher 
explained that on the rare times that they could get away together, the ESL child "was 
able to absorb a great deal of vocabulary" (Appendix A, p. 1 29) . 
Many of the teachers felt that the time that the ch ildren spent in pull out classes 
was not enough to teach them all they needed to know. Although she was being pulled 
out a couple of times a week, it was not enough time to make up for a lifetime of learning 
English. 
Another teacher wished that she could speak a little of another language so she 
could communicate with the children. She realized that it would be of little benefit, 
however, if she spoke a little Spanish and her children were from Iran and the Ukraine. 
Another teacher suggested that the major languages in their school district ought to be 
· represented somewhere in the grade level or in the building. 
16  The dates of the i�terview are withheld to protect the anonymity of the participants. 
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Rewards for Teachers 
Although there was some frustration, the teachers remarked that having an ESL 
child in the classroom was a rewarding experience. In fact, one. teacher said, "It was 
really rewarding because you learn about a different culture and they share so much! "  
(Appendix A, p .  1 30) .  The children shared traditional art, snack foods, photographs, 
costumes and stories from their own cultures .  
All of the teachers voiced their enjoyment of  the ESL students. Any frustrations 
they felt were with lack of time and expertise, not with the children themselves . .  One 
teacher said, "It felt good to teach someone from another country." 
Companionship was a rewarding experience. In the classroom where ther� were 
multiple ESL students, the two boys sat together, played and ate lunch together. 
Although they did not speak the same home langu'1;ge, they were good friends. The 
teacher enjoyed watching their camaraderie. In another case, the teacher expresses 
enjoyment of having another minority in the classroom. She said, "It was a blessing to 
have Mashoko [because] that made me not the only minority in my classroom" 
(Appendix A, p. 1 30) . 
Several of the teachers received special thank you gifts and notes from the ESL 
children and their families. Another teacher-especially enjoyed the origami flowers she 
received during teacher appreciation week. The class enjoyed learning about another 
culture, appreciated their attitude toward school, and rejoiced at the rapid prog�ess that 
the children made. 
Acceptance by Peers 
The teachers noted that the classmates of the ESL students also benefited. "It 
was a definite plus," said one teacher, "Because the other students get to experience 
another culture" (Appendix A, p. 1 30). "I think that the United States continues to 
change so much that it is important for them to realize that there are different kinds of 
people in the world" (Appendix A, p. 141) . 
Each teacher described ways the ESL student was accepted into the classroom. 
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The following are different ways the teachers described the actions of the other students 
in the classroom: 
□ They welcomed these new ones with open arms 
□ They went out of their way to help 
□ They gave_ encouraging smiles 
□ They loved having him/her 
□ They migrated towards him/her 
o They sensed his/her difficulty 
□ They gave him/her comfort 
□ They wanted to play with him/her 
□ They wai:ited to learn from him/her 
□ They "pulled him along" until he/she learned the class routine 
□ They were open and accepting 
□ They were motivated by his/her progress · 
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Indeed, only one ·teacher reported other than welcoming behaviors .  In that case, 
a boy repeatedly teased the ESL student; she did not know the English words to stop him, 
so she "knocked him across the head and kicked him in the foot" (Appendix A. p. 1 37) 
before the teacher could separate them. The teacher was able to share alternative ways to 
respond to teasing, but she said the boy left the ESL girl alone after that. 
Some students communicated with their peers without speaking. One ESL 
student was a non-speaker in any language. His English reading and writing skills were 
fairly strong, but he preferred not to speak unless it was necessary. He was able to 
communicate with his peers somehow, though. The teacher had not decoded their 
system, but the boy's friends were able to explain his difficulties, successes, and points of 
· view accurately. They played and worked together successfully. 
One little girl was hesitant to play with her peers at recess ; she preferred to stand 
with the teacher. The teacher encouraged her to play with different children and it was 
not long until she spent all her recesses with her peers. Another teacher pointed out 
children she knew would be accepting and asked them if the ESL student could join their 
game. 
The usual reaction to an ESL student was positive. The other children in the 
classroom realized �hat the ESL student entered the �lassroom with a disadvantage, but 
were generally more than willing to assist.. · "The other children are just thri lled when she 
says something in English ! They immediately come and report her new words to me" 
(Appendix A, p. 1 37). Another teacher had an ESL student who knew very little English, 
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but the other students learned to interpret his facial expressions. "He would get this look 
on his face and the other children would comfort him, saying, ' It 's okay, this is where 
you go ' or 'Just glue it here"' (Appendix A, p. 1 37) . 
Several of the teachers expressed that the other children "do more language 
instruction than the teachers do because they are around them continuously and have so 
much in common" _(Appendix A, p. 1 34). They appreciated the acceptance and assistance 
that the ESL student's classmates gave. 
Cultural Aspects 
The teachers interviewed for this study claim that ESL students in these Knox 
County schools learned as much about American culture as they did about �he English 
language. The teachers took time to explain American holidays such as Halloween, 
Valentine's  Day, and St. Patrick's  Day. They compared holidays that the children had in 
common, like Thanksgiving and Christmas. Peers of the ESL students eagerly explained 
Americanisms such as the Pledge to the flag and Presidents ' Day. 
One teacher also took class time to compare customs and good manners. The 
ESL student from Japan explained to the class that they would take off their shoes before 
entering their house and even had inside shoes at school. He demonstrated the use of 
chopsticks for the class and many of his classmates practiced the techniques. The class 
enjoyed comparing the cultures . 
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An ESL student from Turkey was hesitant to taste classroom snacks or cooking 
proj ects for fear that they might not meet Muslim food restrictions . His mother prepared 
his lunches and snacks and he was _careful to eat only those things. One of the first words 
he spoke was "Pork?" when he pointed at a cookie or snack that the class had just made. 
The teacher and the mother worked together to assure him that the ingredients met the 
necessary standards and finally in March he willingly took a cookie. 
The older ESL students were willing to share aspects of their home culture with 
their classmates. (Kindergarten children in these classrooms did not share as much as the 
older students did) . One_ child "enjoyed telling about his country and being in the 
. spotlight" (Appendix A, p. 1 34) . Another eagerly showed the other children how to do 
different things with jacks and jump rope. Others brought pictures, examples of writing, 
and snacks to share with the class. Two of the third grade ESL students even taught their 
· classmates words in their home language. One of those children used a 
Vietnamese/English picture dictionary to tea9h vocabulary to her classmates . 
Although the ESL children shared information about their own culture, some of 
them were eager to become Americanized. One boy wanted to Americanize the 
pronunciation of his name, another took an American name altogether. One child had 
already developed "a southern twang" to some of his pronunciations. Some of the 
children were hesitant to say words in their own language, or to share cultural things. 
The teachers said that this appeared to be because the child wanted to be like his/her 
peers (Appendix A, p. 143). 
Some of the ESL children expressed excitement about Americanisms that the 
other children found passe such as Happy Meals, Power Rangers, prizes . in cereals and 
broadcast television. 
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The teachers were impressed with the value the families of the ESL students 
placed on their education . "They come from cultures where education is very important 
and the children are encouraged to work very hard" (Appendix A, p. 144). Another 
teacher said that education was the family' s "number 1 priority." Some of the families 
even sent their child to an extra day of school on Saturdays to be trained in the language 
and culture of their home. The teachers mentioned Chinese, Vietnamese, Korean, and 
J ap·anese schools that meet on the weekend. "The families are so dedicated-she goes to 
school with us for five days, and then she goes to Japanese school all day Saturday" 
(Appendix A, p. 144) . 
Some of the parents were interested in the rank of their ESL student as compared 
to the rest of the class. Since this is not customarily figured in primary grades, the 
teachers were taken aback. 
Only one of the teachers had a child whose parents did not place a high priority on . 
her schooling. That ESL student missed quite a bit of school. It seemed that when 
anyone had a doctor' s appointment, all of the children in the family missed school to go. 
On the whole, the teachers_ were pleased with the support and interest shown by the 
families of the ESL children. 
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Communication with Families 
The difficulty of communicating with the families was a major issue with all of 
the teachers interviewed. "You have to learn to communicate with the children, but you 
also have to be able to communicate with the parents and sometimes that can be harder" 
(Appendix A, p. 14 1) .  One father was on the verge ofbeing quite offended when the 
teacher expressed her sorrow that the ESL child would be moving. She said, "Oh, I wish 
she didn't have to go, I love her so much, I could keep her forever. " The father took her 
statement literally and looked angrily at the teacher until she explained that her words 
were only meant to express concern {Appendix A, p. 1 4 1 ). 
Many of the parents knew little or no English; therefore, the teachers and parents 
came up with the following alfemative methods of communicating. The following are _ 
examples of communication described by the teachers : 
The teachers . . .  
a Provided a flip booklet that explained the procedures and events in kindergarten 
a Provided written notes for all communication (mother reads, but does not speak) 
a Talked face-to-face but not by phone 
a Encouraged the parents to bring a friend to conferences to translate 
a Sought assistance from the ESL County Office in finding a translator 
□ Asked for assist�nce from the principal who found someone to translate 
a Received assistance from a kindergarten classmate, who spoke English and 
Turkish, to help the child get settled on the first day 
The parents . . .  
□ Had an older sibling fill in forms and permission slips 
□ Asked an Uncle or Aunt who have been in country longer to serve as translator 
during conferences 
□ Wrote notes to explain how she had helped with homework 
The administration 
□ Found interpreters for parent-teacher conferences 
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Written communication was the most common solution to everyday exchanges. 
Although the parents may have had minimal verbal skills, most understood written 
English. The teachers were able to send homework assignments, skill sheets to work on, 
and discipline notes, all with positive results. 
Summary of Part 3 
These strategies were reported by the classroom teachers as ideas to keep the 
classroom running smoothly. The data in this section covered frustrations and rewards 
that the teachers felt when they were suddenly confronted with an ESL student. In 
addition, the teachers shared ideas to foster peer interaction, cultural exchange and 
enrichment as well as communication strategies for dealing with non-English-speaking 
parents. 
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Part 4 :  Teacher Reported Student Strategies for Learning 
Introduction 
The teachers interviewed for this project were impressed with the motivation and 
diligence of the ESL students in their classrooms. While they used many strategies for 
language instruction, the attributed part of the success of these students to strategies the 
children used to enhance their own learning. The tea�hers noticed and encouraged the 
children to make use of these strategies . 
The following section describes the strategies used by ESL students. They are 
summarized in the following table (See Table. 4.2). The teachers reported that the ESL 
children used these strategies to do their class work, to communicate with others, to 
participate in class activities and to learn the target language of English. 
· Class w.:ork .. 
Translating while working 
Questioning 
Attempting New Material 
Leaming from Peers 
Silent communication 
Using First words 




Maintaining a Positive 
Attitude 
. Doing Extra Homework 
Attempting Grade Level 
Work 
Taking Leaming Leaps 
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Student Strategies for Class Work 
One of the class work strategies was translating while working. The teacher 
reported that the ESL student would take much longer to do seatwork than her 
classmates. The material was a little challenging for the girl, so she would mentally 
translate the questions and her answers into her home language before writing the answer 
in English. 
A primary strategy for learning and getting teacher attention used by the ESL 
students was questioning. "If she has a question, she'll say, Mrs . Lentz, I just don't 
know what they are asking here" (Appendix A, p. 1 3 8). Other students asked about 
holiday traditions and American customs. They would often use questions like-- "What's 
this?" and "Why is that?" For example, one student asked what was in the cookies and 
another asked why the class was celeb_rating Valentines Day (Appendix A, 1 3 8). 
The students also asked questions about procedures, directions and language 
clarification. In one observation session, the ESL student asked for clarification on an 
assignment, and then later asked for explanation of a new vocabulary word. The ESL 
teachers also reported that they frequently asked the ESL students if they had questions, 
which fostered this learning behavior. 
"He wants to tackle anything we are· attempting" (Appendix A, p. 1 3 8), said one 
teacher about her student's attitude toward learning. The ESL students increased their 
learning by attempting difficult assignments . "Even though he did not understand 
everything, he did the same work and now he is on grade level" (Appendix A, p. 1 3 8). 
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The teachers found that challenging the students to attempt assignments, reading 
material, or new vocabulary increased their learning. 
The teachers indicated that the ESL students ' peers were their greatest assistants 
in working with the ESL students. First words and phrases were usually spoken to peers 
in small group settings. "I heard a conversation going and he was talking in complete 
sentences-in English !"  said one teacher (Appendix A p. 1 38) . This teacher had not 
heard the ESL student speak at all. Another teacher reported that the childr�n carried on 
conversations, worked through problems, socialized, and made friends outside at recess . 
In the classroom, table partners, peer tutors and "buddies" were invaluable to the teachers 
for their direct instruction in language. They pick up the language quickly because they 
learn from the other children. 
Student Strategies for Communicating 
ESL students begin communicating with facial expressions, pointing, and gestures 
even before they begin to speak in the target language. This is called silent 
communication. "At the beginning of the year, the kids would talk to him and he would 
smile,but he never said anything" (Appendix A p. 1 38). The teachers encouraged 
participation in class activities using these methods. They would ask the child to respond 
by pointing to the correct answer or indicating the matching pictures. 
As indicated above, the teachers sometimes overheard the first English words 
spoken by the ESL student. At other times, another child would report the words with 
great enthusiasm. " The first time they actually heard him talk was at the playdough table. 
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Robert told me, ' I  know he knows how to talk. He's talking our language over there ! ' " 
(Appendix A, p. 1 38). This student was able to communicate with his classmates without 
speaking aloud. 
One teacher stated that while the ESL child was talking to peers and in small 
groups, it was several months into the school year before she was willing to answer in 
front of the class or read aloud. The small group settings and informal class times 
allowed the ESL children to practice their English in a secure, non-threatening 
environment. 
In one classroom, the children made speeches. The ESL children were able to 
practice oral communication. One student made a remarkable speech about the 
differences in North Korea and South Korea when the nations came up in recent news 
events. He wanted the class to know that he came from South Korea. Other students 
were eager to share stories about their home country, tell about candy or foods, and 
demonstrate crafts. Being considered the expert and passionate .feelings emboldened the 
students to speak aloud when previously they had shown reluctance to do so. 
Many of the teachers mentioned items and pictures that the ESL children shared 
with their classmates. The ESL children shared snacks, art projects (origami), native 
crafts, 'and stories. This enabled the whole class to compare aspects of the cultures and 
American traditions. 
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Other Ways of Learning 
The teachers said that active participation· and eagerness to take part as the 
primary reasons for the ESL children's rapid rate of learning. The teachers encouraged 
participation with good teaching strategies, which will be discussed in the next section, 
but those strategies would not have been viable if the ESL child had not been willing to 
participate. "He would just jump right in and participate in anything we are doing" 
(Appendix A, p. 1 38) . Even if the material was new or the concept was strange, the ESL 
children were eager to take part. 
The teachers maintained that a positive attitude toward school and learning 
English helped the ESL children to progress quickly. They said the children were eager 
to learn, were happy to be in their .classroom and worked diligently. ''They come from 
cultures where education is very important and they work really hard !" said one teacher . 
(Appendix A, p. 144). 
Some of the ESL children sought assistance from their parents. The teachers 
reported that the parents helped with homework. The parents drilled and practiced new 
and difficult material at home. Mrs. Moore would write a note home for the mother to 
work on a reading skill or spelling list. The next day the ESL boy would proudly display 
his new ability and a note from the mother saying they had worked on that skill. Not all 
the parents were able to give direct help with homework �s that mother did. The parents' 
lack of phonics or auditory discrimination skills in the English language would hamper 
their ability to help . However, the teachers reported that their attitude and support of 
education were of great help to the children in spite of language difficulties. 
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The kindergarten teachers stated that the ESL children were not far behind the rest 
of the children in learning the basics of reading-alphabet, words are symbols, and the 
use of books . In this sense, they were working on grade level .  As one teacher said, 
"There is not much difference because they are all at such a rudimentary level" 
(Appendix A, p. 1 44). A third grade teacher stated that the ESL children she had worked 
with were eager to attempt grade level work, even when it was beyond their ability. The 
children did learn from their experiences and continued to attempt grade level work. In 
one observation session, the teacher spent s�veral minutes working through an 
assignment with the ESL child who was attempting a difficult assignment. 
The teachers noticed that the ESL children made "learning leaps" that had little 
to do with their own teaching strategies. One teacher informed this researcher that her 
ESL student was progressing slowly with his writing skills. Several sample paragraphs 
had similar grammatical and vocabulary errors and were less than half a page long. In 
February, the teacher assigned reports on famous presidents. Her ESL student turned in a 
full-page paper with completed sentences, grammar corrections and developed 
vocabulary. The difference was quite spectacular and the teacher had no explanation for 
it (Appendix A, p. 1 3 8). Other teachers reported sudden changes in speaking aloud or 
reading fluency. A study of these learning leaps would make an interesting topic for 
further study. 
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More ·research should be done on the development of ESL students in the 
classroom and the strategies that they use to learn a second language. Studies have been 
done about learning in an ESL or pullout setting and in bi-lingual classrooms, but not 
about the strategies these students use in regular classrooms. 
Part 5: Teacher Strategies for Learning 
Introduction 
At the beginning of the interviews, the teachers for this study were generally self­
deprecating and hesitant to state that they had ideas that other teachers would be excited 
to use. However, once they started talking, all of the teachers shared many interesting 
strategies and procedures . 
The table {Table 4.3) on the following page shows the strategies used by the 
teachers who were interviewed. The first category listed the introductory activities that 
the teachers used to establish rapport with the ESL students, the classroom setting and to 
introduce them to their peers. The second category lists strategies relating to the 
instruction of Reading and Language Arts. The third category dealt wfrh other subject 
areas and the final category listed the procedures the teachers used to integrate the child 
into the classroom. Although the strategies were divided into four categories, any one 
strategy cannot be confined to just one area. The last item in the table, Comparing and 
Sharing Cultures, permeated all the categories and was used throughout the curriculum. 
Table 4.3-Teacher strategies for earnmg 
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Introductory Activities used by Teachers 
The teachers used introductory activities to acclimate the students to the 
classroom procedures, routines and environment. The immediate goal of th� teachers 
interviewed, was to provide security and comfort for the new ESL students. While 
most of the students begin the year with their classmates, it was not uncommon for an 
ESL student to start at any time during the school year. One teacher said it helped if the 
ESL students came in later in the ·year, because the other students were familiar with the 
routine. The class was then able to help teach the new ESL student the routines and 
procedures of the classroom. Whether they started at the beginning of the year or later, 
the teachers hoped to, "make sure that they understood what to do and make them feel at 
home, comfortable and not afraid" (Appendix A, p. 1 3 1 ) . They accomplished this with 
smiles, words of encouragement, pats on the knee or shoulder, hugs, assistance with work 
and peer partnerings. 
Once the students were comfortable in the classroom, teachers taught key words, 
such as bathroom, teacher, desk, pencil, paper, and other classroom items that the child 
would need to know in order to function effectively. Other key words were the names of 
important people-the teachers, assistants, and classmates. The teachers helped the ESL · 
children to become familiar with their new surroundings. Either the teacher or the peer 
partner would show the ESL student around the building in order that he/she could locate 
the bathroom, lunchroom playground, library and office. This familiarization was 
another way that the teachers h�lped the ESL children become comfortable in their new 
school. 
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One teacher accomplished the teaching of procedures and routines by making 
picture cards. The cards showed the child what to do for the bus, dismissal time, how to 
head papers and where to go for gym or library. Another teacher wrote out directions on 
chart paper for all class projects. Beside each step was a simple line drawing to help the 
non-reading child understand what to do--a crayon meant color, a pencil meant write, 
and scissors meant 'cut out' .  This helped all the children to follow the directions 
accurately. 
A third grade teacher played an icebreaker with her children that helped the class 
to include the new ESL student. Every child put one sh�e in the middle of the floor, then 
on "go" everyone grabbed a shoe. Afterwards they each had to predict whose shoe they 
had claimed. The students had expected that the ESL child would wear something 
unusual, like shoes from her native costume, and were surprised that she was wearing 
tennis shoes (Appendix A, p. 131 ). It was ·an eye-opening experience for the class to 
learn that they had more in common with a girl from Turkey than they thought . 
In the first few weeks of school, the teachers were careful to provide success for 
the ESL student. They asked questions that could be answered non-verbally and later, 
questions they were sure the ESL child knew. This gave confidence to the ESL child and 
encouraged him/her to attempt to answer and participate in class discussions. The 
numbers and symbols for math are universal, so the ESL children were able to experience 
success in that area. The teachers capitalized on this ability by praising and encouraging 
the students. 
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Many of the teachers employed peer partners, or "buddies" as a primary method 
of acculturating the new ESL student to the classroom environment and routine. The 
"buddies" were responsible for the following: 
❖ Guiding the new student through the school building 
❖ Acquainting them with schedules and routines 
❖ Instructing in procedures such as paper headings, where to store books 
❖ Explaining directions 
❖ Assisting with assignments (but not doing it for them) 
❖ Talking to the teacher on their behalf 
❖ Playing with them at recess 
❖ Comforting, mothering and nurturing (Appendix A, p. 1 34) . 
. The Buddies were selected for their kind and nurturing natures and because they 
knew the expectations of the teacher. In that way, the teacher could be· sure that the ESL 
child was guided in the right way. A peer partner provided security and comfort to the 
new student and was an invaluable aide to the teacher. 
Several teachers reported that they seated the ESL child near the front or near 
the teacher' s  desk so that they would b.e able to catch fear or frustration and would be 
aware of the needs of the ESL chi ld. "I made sure he sat up front so I could touch his leg 
or pat him on the shoulder or give him a warm smile" (Appendix A, p. 1 34) . One teacher 
called this "Front-Row-Joe" and made it a place of honor. 
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Some of  the teachers referred to one-on-one sessions with the ESL children. 
Although the opportunity to spend one-on-one time with a student is a rarity, those times 
they were able to carve out of the busy day were fruitful . "We could speed through 
vocabulary when we were one-on-one! I took her outside and we were feeling trees, the 
leaves and all kids of stuff' (Appendix A, p. 1 35). Another teacher assisted the ESL 
child with a �ath assignment. The child had not grasped the concept of telling time 
during the whole class session, but was able to complete the assignment with the one-on­
one help ·of the teacher. One teacher, who worked closely in a team teaching situation, 
stated that she could give individualized tests to the ESL student while the other teacher 
worked with both classes together. While it may be difficult to spend time with just one 
student for extended periods of time, these teachers made the most of those few 
opportunities that presented themselves . 
When the ESL child joined the class during the school year, the teachers were . 
careful to prepare their classes for the arrival of a student who might be new to the 
country and speak very little English. One teacher said, "We talked about the fact that 
she was going to be nervous, just like they were on the first day of school .  They really 
went out of their way to give smiles and encouragement" (Appendix A, p. 1 3 1 ) .  
Each teacher mentioned the impression made by the introduction of a new culture 
to the classroom. The previous section of this paper mentioned the ways that children 
shared their culture and the positive responses of their peers. The teachers valued and 
encouraged this behavior because they felt that it broadened the worldview of their class. 
One teacher stated that many children in this part of the state do not veriture far from 
·(, 
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home; so having a child in the class who had previously lived in another country was an 
advantage for them. "I think it is important to learn that not everybody all over the world 
does things the same way that we do" (Appendix A, p. 1 3 1  ). 
The comparing and sharing of culture was mention in conjunction with social 
studies, group work, writing, art, lunch and even recess. This interaction provided a way 
for the ESL child to bring something of himself to the classroom. The ESL children were 
able to contribute to Social Studies when they shared stories and items from their home 
culture. It enabled him/her to speak or write about his/her own background and 
experience. It also broadened the experiences of the Knox County children, some of 
whom have limited exposure to other cultures (Appendix A, p. 1 33) .  
Strategies for Language Arts 
The teachers in primary grades spent a major portion of each school day on 
reading, writing, vocabulary development, spelling and other language related activities. 
This instruction was aimed at all the children; however, it bene_fited the ESL children as 
well. The teachers did take time to provide direct language instruction to the ESL 
children. As in the example shared earlier in the "Day in the Life" section, the teachers 
took time from whole class instruction to explain a new word to the ESL student. 
Another teacher took the ESL student outside and taught her a great deal of vocabulary. 
Writing was an integral part of the teacher strategies to teach the ESL students. 
The teachers were able to see the improvement in language development by comparing 
writing samples. Modifications were made in some writing assignments in order to 
93 
accommodate the ESL student' s  abilities. They were allowed to write less or dictated the 
story to an assistant, but in each case sited, the ESL child was soon able to do the same 
writing assignments as his/her peers. One teacher reported that writing was evidence of 
the ESL child's learning leap . His weekly essays usually consisted of a choppy 
paragraph or two until his report on Abraham Lincoln, which was a full page with 
advanced writing. 
Writing was a way that some of the children shared their culture. The teachers 
told the researcher about several writing samples by ESL students. One boy wrote and 
illustrated a book titled Zimbabwe, which was a comparison of American and 
Zimbabwean culture. He wrote, "In Zimbabwe, we do not eat at McDonalds, we eat 
sudza . In Zimbabwe we don� t  live in square houses, we live in round houses." He ended 
proudly with, "I am from Zimbabwe! "  Another class was assigned to write about a 
special place. The ESL boy wrote _about going to _ Japan and visiting relative. 
The teachers also found that the ESL children responded well when they wrote for 
real purposes. One little boy wrote a thank you note to his teacher after the Christmas 
party. "The best Christmas party ever. The food was so good. I like it Bingo was fun, 
but I did not win" (Appendix A, p. 1 32). 
Other teachers used writing to extend reading and to measure comprehension . 
After the teacher read aloud from The BFG by Rohld Dahl, the ESL student wrote the 
following story extension which the teacher read to the researcher: "At night, there was a 
big shadow I ever saw. I was very scared and the shadow moved. I go to the other 
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window and didn't see the shadow. I look down and there was BFG !"  (Appendix A, p. 
1 32) . Another teacher used a graphic organizer called A Drawing Conclusions Chart 
(See Appendix C) that helped the children to review the material and find evidence in the 
text to support the statements they made. The chart required higher order _thinking, but 
each student could respond at his/her own language level using phrases or complete 
sentences. 
Knox County teachers use a variety of reading groupings. While most 
instruction was with the whole class, the teachers in this project used flexible grouping 
and skill groups. One teacher assigned the ESL student to two different groups-one at 
his interest level, where he could follow along with the reading, and another group for 
instruction in reading skills. This way, she reported, the students receive reinforcement 
on the skills, but are also exposed to reading on their understanding level (Ap. A, p. 1 30). 
The teachers were assisted in meeting the individual needs of the ESL students 
because of the new Reading Curriculum that provided the following supplemental 
materials: 
□ Booklets that contain stories similar to those in the basal but on a lower grade 
level and have a controlled vocabulary 
o Decodable readers 
□ One-paragraph summaries of the basal story on a worksheet 
□ Manipulatives that match the stories-sequencing cards, tiles, and animal shapes 
o Picture and poetry cards 
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The curriculum that was recently adopted by Knox County was designed to be 
integrated. The phonics, spelling and vocabulary lessons are all tied to the basal reading 
lessons. The vocabulary and reading skills are reinforced in the basal and the stories are 
selected from authentic children's  literature. 
The kindergarten used literature everyday to complement the reading series and 
to enrich the weekly themes. The teachers also used authentic literature that originated in 
books, written by real authors and illustrated by real artists, in the form of picture books 
and books on tape to highlight science and social studies information. In one class that 
was observed by this researcher, the teacher used poetry by Shel Silverstein, a popular 
children 's poet, to teach rhyming words. 
Most of the teachers spent time each week teaching vocabulary to all of the 
children in their classes (see the Language Arts portion of A Day in the Life of a 
Classroom Teacher earlier in this chapter) . However, one teacher pointed out that any 
word that posed a difficulty to the ESL student was discussed and defined whether it 
occurred in the vocabulary list or not. One teacher encouraged her ESL child to refer to a 
Vietnamese/English dictionary for any unknown word, while others relied on translation 
programs on the computer. 
One of the kindergarten teachers found that idioms were a challenging portion of 
vocabulary development. The ESL student in her classroom was competent with the 
English language, but �till found Americanisms like "fast food", "field trip", or "parking 
lot" to be confusing (Appendix A, p. 1 35). 
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Several of the teachers labeled items around the room-blackboard, chalk, 
eraser, file cabinet, window, door etc . This helped beginning readers and ESL students to 
become familiar with the names of items in the classroom and to build their vocabularies 
(Appendix A, p. 1 3 5). 
Modifications were made for ESL students in spelling. The students were 
expected to learn fewer words for the spelling tests, and when possible the spelling tests 
and the weekly reading tests were given one-on-one. In this way, the teachers could · 
monitor progress and make needed adjustments . The teachers who made these 
modifications said that the ESL students were working with the whole group and on 
grade level by mid-year (Appendix A, p. 1 36) .  
One first grade teacher explained how she used graphic organizers to include all 
the children in the reading and writing processes. One graphic organizer was used after a 
class trip, a hen graphic organizer was used to compare books, a flower chart was used 
after a phonics lesson, and a large flower was used as a prewriting graphic organizer. 
The graphic organizer was an excellent strategy because of the flexibility it provided for 
the children. They could participate in the class discussion when filling out the 
collaborative chart, and then respond on their own papers as their language allowed. 
Those children who were literate wrote full sentences, others wrot_e a word or two, and 
some drew pictures (Appendix A, p .  � 36; see also Appendix C for examples of the 
Graphic Organizers). 
Strategies for the Content Areas 
The teachers used more strategies for math, science, social studies and other 
content areas. It is hard to separate the subject areas from language arts, because the 
curriculum in the primary grades, especially in kindergarten, was integrated with 
literature and language skills. "Science and social studies are taken from the literature. 
When we read about leaves, we have a discovery table with all kinds of leaves that they 
can handle" (Appendix A, p. 1 3 3) .  The teachers r�ad books about winter, introduced 
vocabulary about snow, the water cycle or the community when they covered those 
subjects in science or social studies. 
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Mathematics was one area where·the ESL children excelled. "Math is a 
universal language and they do well with the basic facts and computation" (Appendix A, 
p. 1 36). The teachers were pleased that the ESL children had one area where they could 
do as well or better than their peers did. "Doing well in math gives them a foot up". One 
of the teachers explai_ned that she enriched math for the ESL child in her classroom. "It 
makes him feel secure because he does well in that area" (Appendix A, p. 1 36) . 
Two teachers described a computer program, called the Rosetta Stone, that 
translated for them and the ESL student. This phenomenal technology translates written 
and oral work, and provides audio and visuals for new vocabulary (The program can be 
found at http ://www.rosettastone.com/home). 
The teachers who worked with older children (third grade) stated that the ESL 
children did have trouble with comprehension questions in science and social studies. 
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Although the ESL student may be familiar with the concept, they may not be able to put 
an answer into words. For this reason, the teachers would modify the assignments­
giving fewer questions, opting for oral answers, or allowing alternative methods for 
answering. Another method that they found effective was to find simpler reading 
materials on the same topic . They provided picture books, controlled vocabulary texts 
and books on tape to convey the same information that the other students read in the 
Science or Social studies texts. 
The controlled vocabulary texts and picture books reduced the number of words 
the ESL child needed to know to understand the science or social studies topics. One 
teacher said, "His vocabulary is not developed in those subjects for him to be able to 
relate an answer" (Appendix A, p .  1 33). The ESL children's limited vocabulary was an 
obstacle that the teachers worked to overcome. A primary teacher stated that she "drills 
and drills" the ESL student on needed vocabulary (Appendix A, p. 1 33 ). 
The ESL Children were able to contribute to discussions of geography. The 
children had more awareness of the world than many of their . classmates. "When he 
looks at a map and sees Africa, it means something-the place, the distances, the people" 
(Appendix A, p. 1 35) .  The teachers ask for their assistance when locating things on the 
map or globe. 
The ESL children were able to enrich discussions on holidays and tradi_tions by 
comparing American traditions with their home cultures. "Whenever we have a holiday, 
we talk about what is customary in their country to do" (Appendix A, p. 1 3 1  ) . 
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Strategies for Inclusion 
The teachers encouraged their ESL children to participate in all class activities . 
Most of the ESL students were not able to accomplish every assignment at the beginning 
of the year, so the teachers made modifications so the child could be included in each 
activity. "I made sure that everyone is going to be included no matter what. I would call 
on her and if she didn't understand, we would walk through until she knew what I was 
asking and then she would try her best" (Appendix A, p. 1 33). 
The teachers felt it was important to expose them to materials that were on grade 
level, even if they did not understand everything they read. The ESL students progressed 
quickly in spite of the challenges placed before them. One teacher hesitated to include 
the ESL child in the Spanish lessons in her class. The children learned simple vocabulary 
such as counting, days of the week, and names of common items. The ESL child could 
tell the difference between the English and the Spanish words and was able to learn both. 
As mentioned before, the teachers asked the ESL children to participate in non­
verbal ways before they were able to express themselves . The students held the flags, 
pointed at the chart, held the book and other activities that ensureq they felt a part of the 
group (Appendix A, p. 1 33). 
In most cases, after the first few weeks of school, the teachers encouraged the 
ESL students to work more independently. They asked the peer partners to reduce the 
amount of help; that is, to show the child HOW to do an assignment, but not do it for 
them. This encouraged the ESL child to begin to work independently. The teachers also 
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encouraged the ESL child to branch out socially. "At first she only spent time with her 
peer partner, but now I can see her branching out and reaching out to other children" 
(Appendix A, p. 1 3 5). 
In some cases, the ESL children had to gain independence from parental 
assistance. One of the kindergarten teachers reported that the parents of the ESL child in 
· her classroom tended to linger after the school day had begun. "The mother wanted to sit 
on the bench with him, and she wanted to go to his table with him" (Appendix A, p. 1 3 5). 
The boy soon became comfortable in the classroom so the teacher was able to wean the 
mother away. 
The teachers reported that giving clear directions was important for the ESL 
child to be successful. In one observation, the other children helped with restating the 
teacher's instructions and the student's question. Another teacher said she would restate 
directions individually or in a small group setting to ensure understanding_. "I find other 
words to help them understand and that seems to help" (Appendix A, p .  1 36). 
The teachers found that small groups and cooperative groups provided a safe 
environment for the ESL child to attempt new language skills. The teacher made certain 
that the other children in the group would be inclusive and encouraging. One teacher told 
about a little boy who was so excited to tell her that the ESL student had just spoken his 
first English words. The small group was designed to encourage active participation and 
talking in a comfortable setting which was optimal for attempting new skills. 
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In the primary grades, the use of  visuals was an effective tool to use with all the 
children, and was a method espoused by ESL teachers as well. All of the teachers 
mentioned the visuals they used with the ESL children such as picture directions, pictures 
of new words, or pictures in books . "When you teach the word ball, you show a picture 
of a ball" (Appendix A, p. 1 3 1  ) . One teacher was careful to use visual representation 
even in math. She would write out all the problems on the board so when she would say 
200,000 the ESL student could see that she was writing the symbols. Primary teachers 
used this strategy will all their children on a daily basis, but they recognized how 
important it was for the ESL children to link new words with a mental image. 
Many of the teachers have the children write responses on individual-sized white 
boards. This was another strategy that gave the ESL student a chance to attempt and 
visualize answers. In one class, the teacher dictated three or four problems, then gave the 
children time to work the problems. This procedure gave the ESL children time to clarify 
directions, do the work, and receive individual feedback from the teacher. 
Several teachers incorporated psychomotor learning into their classes to 
encourage the ESL child and provide another avenue of success. One teacher reported 
that the ESL child had excelled in the class presentation of a hula-hoop routine for a PT A 
program (Appendix A, p. 1 36) . Another child impressed the students and teachers with 
his prowess in Taekwondo that he presented for the school talent show. Several ESL 
students participated in the Kindergarten musical about color performed for the parents. 
The ESL students observed in this program may not have known all the words, but they 
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knew the motions and intently followed every song. The children and the parents in the 
audience seemed to enjoy the performance immensely (Appendix A, p. 1 36). 
The teachers talked about all the strategies the students used to increase their 
own learning. They were not only aware of these strategies; they encouraged the ESL 
students to augment their language learning. They were impressed with the amount of 
learning accomplished by the students. 
Chapter Summary 
In this chapter, the researcher examined the data to identify patterns and themes 
(codes) from the transcripts of the 1 0  interviews and the running records of the 
observations from the two classrooms into categories and discovered several patterns . .  
Teachers employed numerous effective teaching strategies and accommodations. Every 
teacher interviewed proclaimed that they and the classmates of the ESL students were 
better for the encounter. 
This chapter was divided into five sections. An.introduction that described the 
procedures, the participants and the rich cultural heritage of the students. The second 
section described a "Day in the Life" of a Classroom Teacher with ESL Students in order 
to demonstrate the way that teachers integrated teaching ESL strategies into their regular 
teaching . The third section provided background information that affected the strategies 
utilized by the teachers. The fourth section contained strategies that t�e teachers 
observed in the students. The fifth _ section described the strategies used by the teachers. 
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The teachers related these strategies to this researcher. Assuredly, they only 
scratched the surface of what the teachers do everyday to reach out to the ESL children in 
their classrooms and teach them the skills needed to progress in school. However, this 
chapter discussed many important strategies that education leaders encourage classroom 
and ESL teachers to practice. 
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Synopsis 
Chapter 5 :  Summary, Conclusions, Implications 
and Recommendations 
Chapter one presented the purpose of the study. This study examined the · 
adaptations, and accommodations m�de by classroom teachers when they have an ESL 
student in their classroom. The intent of the researcher was to uncover, through interview 
and observation, what actually occurs in_ these mainstream classes to facilitate learning 
for ·ESL students. Through analysis of the data the researcher proposed that she would 
reveal rich information about the classroom teacher' s uses of those methods, which are 
effective with first language students, with the ESL students in her classroom. 
The second chapter contained a review of literature, which took the reader 
through the development of ESL methods, successful classroom strategies and the impact 
of holistic methods on students in other cultural settings. The review of literature 
demonstrates that children learn better when instruction, activities and. environment are 
rich with literature and make connections to their world. The researcher expected to hear 
about and see teachers implementing these methods in their classrooms. 
In chapter three, .the methodology of this stu�y was presented. It included the 
research question, the selection of participants and a discussion of the interview. This 
study used qualitative research methods. The purpose qf this study was to determine · 
what, if any, strategies and accommodations that primary school teachers _use with the 
ESL students placed in their classroom. The researcher and her committee decided that 
105 
the best way to accomplish this would be to conduct interviews with teachers who work 
with ESL students and to further enrich and confirm the data by observing in some of the 
classrooms. 
Chapter four described data relative to the research question: What strategies, if 
any, do classroom teachers utilize with the English as a Second Language student to 
facilitate his learning the English language? The data consisted of transcripts of 
interviews and observation notes. The researcher analyzed the data to find themes or 
patterns (codes) . Selections from the data were presented in narrative form. 
Conclusions 
Qualitative research does not arrive at statistical significances or numerical 
differences, neither does it deal with treatment or percentage of improvement. However, 
from analysis of the data much can be learned. In this study,_ the researcher reached six 
conclusions after analysis of the data. 
1. The classroom teachers in this study, do use a variety of teaching 
strategies that are recommended by the leading ESL and classroom educators. The data 
collected in this study showed that each teacher used some of the following techniques: 
□ Providing comfort and security 
□ Teaching key words 
□ Playing icebreakers 
□ Providing success 
□ Seating positions 
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o Teaching one-on-one 
o Preparing the class for new ESL students 
o Providing direct language instruction 
o Writing for real purposes and comprehension 
o Reading Groups 
o Reading reinforcement 
o Using literature . 
o Developing vocabulary 
o Teaching idioms 
o Labeling items around the room 
o Making accommodations for Spelling 
o Using Graphic Organizers 
o Integrating subject areas 
o Providing enrichment in math 
o Using computer technology 
o Teaching Science and Social Studies comprehension 
o Teaching Science and Social Studies vocabulary 
o Teaching geography 
o Teaching about holidays 
o Sharing and comparing cultures 
o Challenging the students to attempt new things 
o The use of visuals and manipulatives 
o Cooperative and small group activities 
o Ensuring participation 
o Encouraging independence 
o Clarifying directions 
o Using cooperative groups 
o Showing visuals 
o Using white boards 
o Using psychomotor activities 
o Encouraging student's strategies 
2 .  The ESL students were actively involved in  classroom activities and 
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lessons. It had been the researcher' s  experience in the past to see ESL students who only 
sat during class and made no effort to participate. The researcher expected to see and 
hear about more off-task behavior because of the language barrier. 
However, from what the teachers reported, that was not the case; instead, the ESL 
children in these primary class�ooms were eager participants in classroom acti_vities� One 
teacher reported that the ESL student "jumped right in" and another teacher reported that 
the ESL student attempted all the assignments even when he did not understand 
everything. The data in this study showed that the students were highly motivated to 
learn and to participate in classroom activities. 
3 .  The language focus of  primary curriculum is a benefit to ESL students. 
Several of the teachers pointed out that all the children are learning the basics of language 
and reading, which gives the ESL students the instruction and engagement in activities 
they need to learn a new language. For example, the time that Mrs. Moore (A Day in the 
Life section) spent on direct instruction of vocabulary enabled the ESL student to learn 
new words such as "notch" and "barrel." These words came directly from a story in the 
reading text. 
One of the kindergarten teachers stated that all the children are learning the 
fundamentals of language. She would show a picture of a ball to teach the class the letter 
"B". This focus on learning that letters and sounds have meaning is type of instruction 
that experts recommend for ESL students. 
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4. The classroom teacher was an important team member in the education of 
ESL students. Those involved in the education of the ESL student were the ESL 
instructor assigned to the school, the principals, the teaching specialists and the classroom 
teacher. Of those educators, the classroom teacher spends the most time with the ESL 
student. The ESL students in the primary grades in Knox County spent (at most) 30-45 
minutes a week with an ESL instructor, which they and the classroom teacher claim is not 
enough. 
The researcher has stated that there are too few ESL teachers for the number of 
ESL students in Knox County (9 teachers for more than 600 ESL students, see Appendix 
B). Because of that shortage, the primary source for language learning is with the 
classroom teacher. Several of the teachers stated that, in spite of the lack of direct 
language instruction, the children learned amazingly quickly. One teacher said that by 
mid-year, the ESL student who came into the classroom with very little English, was 
doing grade level work. This learning may be affected by many factors, but the 
classroom teacher is certainly invaluable. 
5 .  The classroom teachers need encouragement to know that the instructional 
techniques they use are effective. The language-focused s_uccessful_ strategies they 
employed on a daily basis are the kind that ESL experts recommend for optimal language 
learning. Perhaps Principals, ESL instructors and even experienced peers could tell the 
new teachers to continue using these effective techniques (see pages 1 02- 1 03) . In 
addition, a booklet compiled from the strategies recommended by the teachers in this 
study might provide some encouragement for the teachers . 
6. The classroom teachers need assistance when beginning with ESL 
students. Nearly all the teachers expressed their perceived inadequacies when dealing 
. with ESL students; in fact, they said they did not know what to do, or were frustrated 
(See teacher frustrations) . J'he classroom teachers need to know more about the home 
cultures of the ESL students and effective strategies that should be used with ESL 
students . 
Communication with parents was the area where most outside support was needed. 
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The Knox County ESL office and/or principals should continue to provide assistance 
with interpreters at conferences, translation of calendars and letters home and other forms 
of communication with parents. 
Teacher friendly (easy to use) pamphlets that tell ''what to do when . . .  " or tell about 
the cultural mores and taboos of various cultures should be distributed by the Knox 
County ESL office to classroom teachers when they receive an ESL student. 
Books such as ESL Smart! (The Center for Applied Research in Education) or The 
Classroom Teacher 's Survival Kit ( ) would be effective tools. These books provide 
teaching ideas and blackli_ne masters of handouts to use with the ESL child. These would 
be especially helpful before the child is able to read and write in English. The books 
would assist in teaching the ESL student key words and phrases. 
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Recommendations and Implications 
More research is needed in this area. The findings of this study may not be 
generalizable to all teachers who have ESL students because Knox County primary 
teachers may used different methods, and their exposure to ESL student and the variety 
of cultural backgrounds may be limited. This is a growing student population in many 
parts of the country and classroom teachers need to have support and suggestions. 
Further research may provide this. This researcher recommends further research in the 
following areas: 
o Research of the same kind (interview and observation) 
o Research in other geographic locations 
o Research with other teachers 
o Research in other grade levels 
o Research concerning acculturation vs. maintenance of ethnicity 
o Research about family attitudes toward school and its effect on the rate of 
language learning 
o Research related to "learning leaps" 
o Research in related curricular areas 
o Research in related testing and assessment areas 
o Research about the support systems available for classroom teachers with 
ESL students 
Future studies should replicate this study using the interview format because it 
gives a voice to the teachers themselves. The anecdotal information and personal insights 
given by the teachers made this study enjoyable, as well as providing data. In addition, 
the observations provided depth to the study that would have been impossible to. replicate 
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using interviews only. The combination gave a rich picture of the instructional methods 
of classroom teachers with ESL students. 
This study should be replicated in other geographic locations or in areas of 
greater ESL concentration. This study was limited to Knox County. While this county 
has experienced a large influx of ESL students recently, the teachers do not have the 
experience of California, New York or even Nashville teachers. Teachers with more 
experience might have an even broader range of strategies and suggestions . 
However, this study should be continued in Knox County. The teachers in this 
county have a great deal of information and experience to share. This researcher plans to 
continue asking classroom teachers what they do when they have ESL children in their 
classrooms. Time and finances limited the scope of this study, or this researcher would 
have been glad to continue the interview and observation process. 
The study should be replicated including other teachers who are less than 
enthusiastic about teaching ESL students. There were several teachers the researcher 
wished to include-who could possibly have shone a different light on the findings of the 
study-who did not want to be involved (like the teacher who told a Knox County ESL 
teacher that she was tired of doing the ESL teacher' s  job !) . It would be interesting to talk 
to teachers who did not want ESL students in their classrooms. Such a study like would 
possibly enable the researcher to find out why, and what could be done to make teaching 
ESL students less difficult for those teachers. 
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This study should be replicated in oth�r grade levels . This study was limited to 
primary teachers. These teachers spend the majority of their teaching time on language 
studies because all of their students need to learn the fundamentals. Teachers who expect 
their students to begin the year with a broader knowledge base may �xperience more 
frustration with an ESL child who knows no English and little about American school 
curriculum. 
Research should continue on acculturation versus .maintenance of ethnicity. 
Multicultural studies have broadened the knowledge in this area but differences in student 
attitudes in Knox County would provide informative data. It would be interesting if the 
desire for acculturation differed according to cultural background, age, or family values. 
Another area of research that has a large database is rate of learning relative to 
parental attitude toward school. However, research relating those studies to ESL 
students in the classroom would be of value. The teachers in this study expressed 
gratitude toward the parents who went out of their way to help the children learn the 
English language. Conversely, one teacher expressed her frustration with a parent who 
would keep the child out of school on thin pretexts. A quantitative study on learner 
achievement could be combined with a survey of parental attitudes (provided the survey 
was in the language of the parents) or teacher perception of parental attitu�es. 
A couple of the teachers in this study mentioned "learning leaps" taken by their 
ESL students. One teacher told about writing skills that improved from a basic, limited 
paragraph to a whole page of articulate writing. Another said her student went from 
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· silent communication to whole sentences almost overnight. Longitudinal studies of many 
ESL students combining observational and testing data may be able to track their learning 
and pin point the causes or environment needed to influence a learning leap . 
In regards to school curricular designs, the researcher recommends that primary 
teachers be encouraged to continue using the wonderful teaching strategies that they are 
already using with their students. Many comparative studies have set one method against 
another; however, similar studies relating the teaching of these methods to ESL children 
in the classroom would be of value. Studies in this area would provide recommendations 
of specific successful methods for classroom teachers and would inform school systems 
about effective teaching materials. 
Studies concerning the effectiveness of methods could also inform curriculum 
publishers. The reading curriculum recently adopted by Knox County includes 
suggestions for teaching gifted, learning disabled and ESL children. Studies testing the 
effectiveness of these methods in an ESL setting would be of value. 
In addition, it may :he helpful for the teachers to have a simple "Tips for Teaching 
ESL students" type of book. The book should be "teacher friendly". This was a 
suggestion of one of the teachers who was givep a large, technical book on ESL methods 
that was so intimidating, that she did not even open it. One teacher made a flip-book of 
Kindergarten procedures for her ESL parents to follow. Perhaps · a similar "What to do 
When . . .  " book would be helpful. 
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Another teacher found the Rosetta Stone computer program to be very helpful 
with translation and with teaching new vocabulary. It would be helpful if programs such 
as this were made available for the teachers. 
Another recommendation for research would be in the area of testing, assessment 
and ach ievement. Quantitative studies could be done measuring the rate of learning 
when a child enters at the beginning or during the school year; comparisons of active 
engagement vs. passive learning with ESL children in the classroom, standardized testing 
vs. non-standard assessment to show progress of language learning. There are many 
studies conducted in an ESL setting that could be replicated in a classroom setting. 
Research about the support systems available for classroom teachers with ESL 
students would also be of value. In this study, the teachers reported that principals and 
ESL instructors were willing to provide or find assistance in translating and 
communication with parents. This might not always be the case, in fact, another teacher 
mentioned above was frustrated when she asked an ESL teacher for guidance and was 
given a technical manual for teaching ESL students. School systems, principal and 
teachers could make informed decisions about needed improvement where teachers feel 
frustrations. 
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Summary 
This chapter shared conclusions drawn from the data shared in chapter four. 
These were that primary teachers in Knox County are using a variety of successful 
strategies with the ESL students in their classrooms; that primary classrooms are well 
suited for teaching ESL students because of the language focus of the curriculum; that the 
classroom teacher is a vital part of the language instruction team; and that classroom 
teachers need encouragement and assistance when teaching ESL students in- their · 
classrooms. 
The chapter concluded with recommendations for future study. The researcher 
recommended continuation of qualitative studies using interviews and observations in a 
variety of settings. In addition, several recommendations were made for quantitative 
research concerning acculturation, parental support, attitudes toward learning a second 
language, learning leaps, curriculum design and testing: 
This paper is presented in the hopes that it will inform Knox County teachers 
about the successful methods they are using with the ESL students in their classrooms. 
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Appendix A:  
Codes and Categories 
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Codes and Categories 
Teacher Frustrations 
Category Code Quote or Explanation 
Frustrations Extra help The most frustrating thing for me last year. 
was not having a second body in the 
classroom, so someone could give her 
one-on-one time. 
ESL teaching Even though she's getting pulled out a 
couple times a week for a couple hours, 
that is not enough time to get caught up on 
1 1  years of English. 
ESL Teachers I was constantly going to the ESL teacher 
asking how to do this or that-out of 
frustration 
Language learning I wish I had a little bit of the language 
myself or if there was someone at this 
grade level who spoke something else 
It would help if you had Spanish speaking 
students in your class, but wouldn't help 
much if the child spoke Iranian 
Explaining Field trips Field trips are another issue-trying to get 
permission slips and money and make 
sure that they understand safety issues. 
Unable to help "She was the only parent I can thi* o_f 
that really helped to that extent. " · 
Difficulty in "Mother does not speak hardly any 
communication English at all, so it is difficult." 
Communicating with It was hard to communicate with her, but 
parents who do not she was still interested 
speak 
Misunderstanding · I told the father that I hated for the little 
girl to leave and I loved her so much that I 
could keep her forever," He got very 
defensive because he took words literally 
Quote You have to learn to communicate with 
the children, but you also have to be able 
to communicate with the parents and 
sometimes that can be harder. 
Parental Independence The parents want to help-they tend to 
linger after class has started. 
The mom wanted to sit on the bench with 
him and she wanted to go to his table with 
him and you can't  do that. 
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Rewards for teachers and Students 
Cate2ory Code Quote or Explanation 
Rewards for Rewarding "It 's  really kind of rewarding because 
teachers you learn about a different culture and 
they share so much . . .  ,, 
Enjoyment "It was a blessing to have Herbert . . .  and 
_then, that made me not the only minority 
in my classroom. �' 
I didn't know the grandmama was an 
educator until she came to visit-that 
was mce 
Leaming from the We talked about Africa . . . pulled down 
ESL Student a little map and talked about where 
Zimbabwe was in Africa. 
Appreciation Thank you notes for teacher and special 
gifts during Tea Appreciation Week-
origami flowers 
For students A definite plus because the other 
students get to experience another 
culture. 
Rewards for peers Excitement The other children are just thrilled when 
she says something in English! They 
immediately come to report her words to 
the teacher. 
For students A definite plus because the other 
students get to experience another 
culture. 
1 31 
T t t eac 1ng s ra eg1es 
Category Code Quote or Explanation 
Teaching First days "Making sure that they understand what to 
Strategies do and making them feel at home, 
comfortable and not afraid." Comforts a 
frightened child 
First Days Teach important words-bathroom, teacher. 
First Days Icebreaker game-shoes in middle, pull one 
out and guess whose it is. Student were 
surprised that ESL' s were regular tennis 
shoes 
First Days Teach important locations-bathroom, 
�unch room, playground 
Preparing the class We talked about the fact that she was going 
for first days to be nervous just like they were on their 
first day of school and they really went out 
of their way to give her those smiles and 
encouragement. 
Mid-year It helps that the other children are familiar 
with the routine 
Providing success The teachers asks the ESL student only 
those questions she knows he can answer 
Picture visuals When you teach the word ball, you show a 
picture & write out big # 
Showing Americana Pledge of Allegiance 
Holiday traditions Making valentines Halloween 
Comparing Holidays "Whenever �e have a holiday, we talk 
about what is customary in their country" 
Comparing cultures How things are different in America 
He talked about how in Japan, they take off 
their shoes when they enter their home, but it would be rude in this country to come in 
and take off your shoes. 
We talked about what was considered good 
manners when we ate 
He showed us how to use chopsticks instead 
of a fork, knife and spoon-we practiced 
the techniques 
Cultural goal "I think it is important to learn that not 
everybody all over the world does things the 
same way that we do." 
I think it just broadens their world. 
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T S  cont'd Writing book was called "Zimbabwe". It was a 
comparison between the two countries. ' In 
Zim' we do not eat at McDonalds . '  It was cute 
and funny and on the last page it said, "I'm 
from Zim' and had a picture of himself. It was a 
great little book. 
Reports in content area-he did a report on 
President Lincoln 
Writing for You can see the language development in 
comprehension improvement since the beginning of year 
Writing for real Thank you note to teacher-"The best 
purposes Christmas party ever. The food was so good, I 
like it the Bingo was fun, but I didn 't win." 
Writing in response "At night there was a big shadow I ever saw. I 
to_ literature: Early was very scared and the shadow moved. I go to 
example of Writing the other window and didn't  saw the shadow. I 
look down and there was BFG." 
Writing about home We had to write about a special place and he 
wrote about going to Japan and visiting his 
family 
Writing Exceptions made for some writing assignments 
in the beginning 
Reading Reinforcement of reading skills with assistant-
using leveled readers toast go with our reading 
series, comprehension questions. "Like a 
reading group, only individualized." 
Reading groups Two groups-one at interest level and then 
another at skills level. So they get 
reinforcement on the skills, but are exposed to 
reading on their understanding level 
Reading and English are the subjects tat they 
have the most difficulty in-especially reading 
comprehension 
Integration The science and social studies are integrated 
with literature 
All instruction is language based 
Science and social studies are taken from the 
literature-"When we read about leaves, we 
have a discovery table with all kinds of leaves 
that they can handle." 
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T S  cont'd  Literature Kindergarten classes use literature everyday 
to complement the reading series 
The literature is imbedded in themes 
Spelling At first tests were given one-on-one but they 
were on grade level by mid-year 
Vocabulary He does fine on the vocabulary part of the 
weekly selection test, because we drill and 
drill on that. 
Direct instruction Direct instruction with new language 
with Language 
Comprehensions He has more difficulty with the 
comprehension parts of the selection tests 
Science & Social The discussion questions are a little more 
Studies difficult for him to answer-even if he 
understands the concept his vocabulary is not 
developed in those subjects for him to be ab le 
to relate an answer 
Challenging Expose them to materials that are on the 
reading level where they should be 
He is hesitant to answer questions, so teacher 
· asks safe questions to give him practice and 
success 
Attempting At first, they are certainly not understanding 
everything they are reading, but they try it and 
progress quickly 
Inclusion He is included in all subjects especially by 
mid-year 
"I made sure that everyone is going to be 
included no matter what. I would call on her 
and if s�e didn't understand, we would walk 
through until she knew what I was asking and then she would try her best" 
I hesitated to include him in the little Spanish 
that we do, but- he managed to learn that-
counting and days of the week. He can tell 
the difference between the English and the 
Spanish words. 
I have had some ESL students who were not 
able to do all the subjects at the beginning 
The ESL student is selected as morning 
leader-holding flags, pledge, using the 
pointer when we read the sentences-so she 
can participate without having to speak. 
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T S  cont'd  Front-Row-Joe Sat in front "We can help her, assist her with 
her work, make sure she is understanding & be 
aware of her needs." 
I made sure he sat up front so I could touch his 
leg or pat him on the shoulder or give him a 
warm smile 
Buddies or peer Seat the ESL student with a nurturer who will 
tutoring assist; but doesn 't give too much help 
There are times he won't talk to me, but he talks 
a little bit to some of the children 
The other students are the teacher' s  best 
assistants 
Peer partners Show them where to go to the bathroom, library 
and how to go through the lunch line. 
To teach them classroom procedures-heading 
paper, where to store book and materials 
Helps with explaining directions 
I pick a person who is the mothering type, that 
will take them under their wing and be good to 
them 
Peers are the main teachers ' 
Peer partner provides security 
Peer partner is a nurturer-she is a natural 
nurturer, she took the ESL student under her 
wing 
The other children are familiar with the 
routines, so they help teach routines 
They know what my expectations are, so when 
they're helping that little friend. They are 
guiding her in the right way. 
Peer partner was selected because they played 
together-someone he was comfortable with 
the other children "do more language instruction 
than the teachers do because they are around 
them continuously and have so much in 
common" 
Assistants needed · "The most frustrating thing for me last year 
was not having a second body in the 
classroom, so someone could give her one-
on-one time" 
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T S  cont'd One-on-one When they could get away together, the 
ESL child "was able to absorb a great deal 
of vocabulary 
One-on-one "We could speed through vocabulary when 
we were one-on-one ! I took her outside and 
we were feeling trees, the leaves and all • 
kids. of stuff' 
Encouraging Make sure the helpers don't do too much 
Independence 
At first she only spent time with her peer 
partner, but now I can see her branching out 
and reaching out to other children 
Parental The parents want to help-they tend to 
Independence linger after class has started. 
The mom wanted to sit on the bench with 
him and she wanted to go to his table with 
him and you can't do that. 
Cooperative Put the ESL student in groups where they 
Grouping will be included and encouraged 
Gives the ESL children a chance to talk and 
try out new language skills, because it is 
more comfortable than the whole group 
Keeping the ESL They feel part of the class and don't get 
student with the class further behind 
Vocabulary If there is a word [ in the story] that she 
development might not understand or a concept, we will 
discuss it. 
Learning Idioms Words like fast food, parking lot 
Extra assistance Teacher helps with ho_mework because the 
parents can't help 
Geography When he looks at a map and sees Africa, it 
means something-the place, the distances, 
the people 
Labeling Labels on items around the room 
Flash cards for communication 
Flash cards for procedures-like the bus, to 
let him know it was dismissal time and 
where we were going 
Directions Teacher restates directions in a small setting 
Extra explanations on direction 
Restating-I find other words to help them 
understand and that seems to help 
136 
Instructions Assignment may be the same, but the 
instructions are simplified-not on gr level 
Modification Assignments are not eliminated, just 
modified-less written work 
Using Literature Assistant reinforces literature comprehension 
Literacy Centers The children go to literacy centers after the 
whole group lesson 
Psychomotor Hula-hoop routine with a group 
Performance Participated in a PT A Founders Day Program-
singing songs and doing a routine 
Performance The K students performed musical about 
colors-it was a joy to watch 
Math He receives enrichment in Math 
Teacher dictated three or four problems, then 
gave the children time to work the problems. 
Word problems are difficult 
Math is a universal language and they do well 
with the basic facts and computation 
That makes him feel secure because he does 
will in that area 
Doing well in math gives them a foot up 
Testing Began the year with one-on-one testing-
assistant gave oral instructions 
Timer He doesn't like to move from one subject to 
another-so teacher uses a timer. It helps him 
stay on task and to make transitions 
Graphic Teacher was able to adapt the charts to the 
Organizers ability level of the child-whole sent, words or 
just pictures 
p A eer cceptance o 
Cate2ory 
Peer acceptance . 










Quote or Explanation 
It is easy for young children to show 
acceptance 
The children welcome these new ones with 
open arms 
They really went out of their way to give 
her those smiles 
He gets this look on his face and the other 
children will comfort him, "It' s  okay, this is 
where you go." Or they go to the teacher to 
get help for the ESL student 
The just "pull him along"-to help him 
learn the routines and instructions 
They love him and want to play with him 
and they play all kinds of sports-kickball, 
football 
He has a system with talking with a couple 
of the boys and then they tell the teacher 
He was accepted right off the bat-they 
wanted to play with him and learn about 
him and now he is best buddy with a lot of 
them 
He is best friends with the other Asian 
student in the class-they sit together and 
helps him do work 
Children are open and accepting-"They 
are just so willing to include the new 
person, in fact, especially because they are 
new." 
The ESL student does very well in spite of 
his second language so it motivates them to 
do their best. 
One girl responded after repeated teasing; 
she did not know the English words to stop 
him, so she "knocked him across the head 
and kicked him in the foot" 
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P artici pa ting 





Leaming from peers 
Quote or Explanation 
"She wm say to me, "What' s  that? When' s  that?" 
and that ' s  good because she will express herself. 
She's  right there in my face to say I don't  lmow 
what to do 
Student asked why the class was celebrating 
Valentines Day 
He points, but he doesn 't speak 
At the beginning of the year, the kids would talk 
to him and he would smile, but he never said 
anything 
The first time _they actually hear him talk was at 
the play dough table. Rupert told the teacher, "I 
lmow he lmows how to talk. He 's talking our 
language over there ." 
Asks other students to inform teacher of problems 
or questions 
You ' 11 hear a conversation going on and he will 
be talking in complete sentences-in English. 
It takes her a little longer because she has to 
translate form her brain - to the paper 
He wants to tackle everything we are attempting 
They jump right in and participate 
Even though he doesn't understand everything, he 
does grade level material 
All at once they start making big jumps in 
learning-his writing was just going along then 
the Abraham Lincoln report was quite a bit 
longer, h�d more content and the conventions 
were improved 
He does share stories about his home country 
He brought in Korean candy for everyone to try 
Spontaneous speech-He explained the difference 
between North and South Korea-they were two 
very different areas 
They pick up the language quickly because they 
learn from the other children 
139 
Non-verbal The other children use smiles and pointing 
communication to communicate with the ESL student 
Homework Hard for parents Parent could not hear all the sounds on the 
phonics homework and could not help 
Assistance Mother wanted him to attempt everything. 
She works with him at home if he didn't 
understand at school 
Sh . H C It armg ome u ure 
Category Code Quote or Explanation 
Home Culture Sharing culture She doesn't share much 
He knew enough of Zimbabwe to 
remember and share with his peers 
He brought wonderful pictures 
He enjoyed telling about his country and 
being in the spotlight-but he really 
wanted to assimilate 
Children were interested in his snacks-
they liked to try things and look at the 
packaging that is written in Japanese 
She and her mom have done many of the 
little origami pieces for us. They brought 
one for each child at Christmas 
"I think it is important to learn that not 
everybody all over the world does things 
the same way that we do" 
Confusing words Found Americanisms like "fast food", 
"field trip", or "parking lot" to be 
confusing 
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C . f ·th th f T ommumca mg w1 e am1 1es 
Category Code 
Communication Informational booklet 
(CARE program) 
Willingness _to help 
Writing 











Verbal vs. auditory 
skills 
Quote or Explanation 
Teacher gave them a flip booklet to help 
the parents understand that kindergarten 
was going to be like and the ESL student 
was going to do 
"She would come in just about every 
day." (Asian) 
They are so relieved to be here (from 
Bosnia) that they are happy to do anything 
Communicates student needs in writing so · 
parent can help with language learning 
"She was the only parent I can think of 
that really helped to that extent." 
"Mother does ·not speak hardly any 
English at all, so it is difficult." 
Face to face is much easier than by phone 
It was hard to communicate with her, _but 
she was still interested 
Parent brought a friend to translate during 
conferences 
The older sister is in middle school, so she 
is able to help with filling in forms and 
information 
The county ESL office found someone 
that speaks his language-Turkish, 
because the mother speaks no English 
A classmate who had come to America a 
year earlier, was able to help with 
communication and instructions-She's  
five, but she did a really good job in 
talking to ESL student 's  mother 
At first she would just hang around at 
recess; then she would only talk to me an9 
when I limited that she began to play with 
others-but that only took a little while 
"But now, there is no problem, she's out 
there, she's playing and she fits right in." 
"She really has to .think-is this a 'w' or 
an 'r'. Auditory discrimination may give 
her trouble, but she has a verbal skills that 
soars-I mean SOARS! 
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Notes home I send a note home if he is having difficulty 
with an assignment and his mother works 
with him on that skill. 
Then she sends a note back the next day that 
explains how they worked on this and 
showing me the evidence that they did 
Difficulty He did not understand when the teacher said 
understanding 'over yonder' 
colloquialisms 
Misunderstanding I told the father that I hated for the little girl to 
leave and I loved her so much that I could 
keep her forever," He got very defensive 
because he took my words literally 
Quote You have to learn to communicate with the 
children, but you also have to be able to 
communicate with the parents and sometimes 
that can be harder. 
L earmn2 a b out A mencan C It u ure 
Cate2ory Code Quote or Explanation 
American Changes "I think that the United States continues to 
Culture change so much that it is important for them 
to realize there are different kinds of people 
Parent help Parents help to teach about American culture 
Respect They have a great deal of respect for teachers 
and for America and a positive attitude 
Peer help Friends help to explain what we are doing and 
they jump right in and participate 
Fear of The boy from Turkey was afraid to try snacks 
at school because they might contain pork-
even cookies made in class. · By mid year, he 
would try things, but not until he had asked 
several times. He would hold up the snack 
and say "Pork?" and I would say, "No, this 
does not have pork in it." 
Mother always packed lunches and snacks so 
they would meet Muslim standards, now she 
prepares his plate in the cafeteria 
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f th ESL t d t or e s u en s an d th . f T eir am1 1es 
Code Quote or Explanation 
Translating Principal was able to find translator 
The county office was able to find an · 
interpreter for the family for Turkey 
Translators Parents bring a translator to meetings 
Friend translates Parent brought a friend to translate during 
conferences 
Family help The older sister is in middle school, so she 
is able to help with filling in forms and 
information 
County help · The county ESL office found someone 
that speaks his language-Turkish, 
because the mother speaks no English 
Assistant Principal The principal found an Interpreter at 
beginning and end of the year meetings 
M-team Helped parent with forms and school 
procedures, like tardies and absences 
IEP 
30-45 min of ESL teacher does a lot of testing so she 
tutoring every week doesn't come every week 
ESL teacher Teacher was given a packet of teaching 
ideas and tips to start out the year. 
BRIDGE Bridge helps with refugee placement, 
housing, jobs, and school assistance 
Employment School. helped mom get a job, because she 
wanted to work, but she also wanted to be 
nearby to take care of the family 
Family networks Friends came to school to translate 
Family network Fathers work together so the children 
know each other outside of class 
Families make connections at work with 
other parents in the class 
Interacting It is like a normal relationship with any 
other parent, but I felt good being able to 
teach someone from another country. 
Phoning I send notes home because they can deal 
with reading better than speaking. I tried 
the phone and that was very difficult, so I 
didn't try that again. 
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Assimilation into American Culture 
Category Code Quote or Explanation 
Assimilation Americanizing Name His parents pronounce his name differently 
than he does or we do at school 
Resistance to sharing He didn't share cultural things-favorite 
foods or clothing 
He didn't share because he wanted to be 
alike, to be accepted-at his age ( 5) that is a 
big thing 
Excitement about Enjoyment of Happy Meals, Power 
American culture Rangers, prizes in cereal and free TV 
Sharing language She just says "I don't know . . .  " 
Hesitant to tell teacher how to say mommy 
or daddy in Shona 
I've never heard him use Shona in the 
classroom 
He did speak Portuguese in the home, but 
not at school 
Crying I had a little girl from Japan that had a real 
hard time adjusting to being in this country. 
She cried many, many days in the 
beginning. 
Starting too soon He came "right off the airplane" and could 
not possibly start. He was emotionally not 
ready so he was sent home for a year before 
starting Kindergarten. He was so frightened 
that he would just fall apart and pitch a fit. 
This year, he came ready for school even 
though he is still learning the language. 
Mid-year It is harder to adjust when they come in the 
middle of the year 
Confusions We were talking about our family life and 
he said that he had eight brothers and sisters 
living in the house with him. I had to ask 
Mom and Dad if that was true and the said 
'he meant cousins, but we did all live in the 
same place.' 
Taking on the local He has a little twang now-good ol' 
accent Southern 
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Values of Education 
Cateeory · code Quote or Explanation 
Value of education Low priority She misses a lot of school and has 
as viewed by family unexcused absences (no note) 
Parent interest in They wanted to know what his rank 
rank was-were disappointed that he was in 
the middle. 
Confusions Accelerated Reader was mistaken for an 
advanced placement course 
Cultural value They come from cultures where education 
is very important and they work really 
hard. 
Home Support at home 
Saturday school "The families are so dedicated-she goes 
to school with us for five days, and then 
she goes to Japanese school all day 
Saturday" 
L earmn2 L l f ESL St d t eve s o u en s 
Category Code Quote or Explanation 
Leaming levels Beginning Not much difference with the children, 
because they are at such a rudimentary 
level 
Kindergarten is such a fundamental level 
that you use good language teaching 
strategies for all the students 
At this age, they pick up so quickly on the 
language that it is not a barrier for long 
Leaming quickly They pick up the language so quickly 
because they learn from other children 
Competent These children excel more than the 
English-speaking students-more exact or 
precise language. 
Progress ESL students are willing to talk in small 
· groups but not before the whole class. 
It was about six months before he was 
willing to talk or answer with the whole 
group 
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Appendix C :  
Preliminary Study · 
1 50 
ESL Students in the Classroom 
1 .  What grade do you teach? 
K 1 2 3 4 5 
2 .  How many years have you taught? ________________ _ 
3 .  How many limited or Non-English speakers are currently in your classroom? 
0 1 2 3 4 - 5  
4 .  Have you had limited or Non-English speakers in your class in past years? 
2000-200 1 1 999-2000 1 998-1 999 before 1 998 
5 .  How many minutes/hours do these children spend with an ESL teacher? 
6. List specific accommodations that you make for these students. 
7 .  Describe how you include these children in class activities . 
8 .  Describe how you communicate instructions with these students . 
9. List specific teaching strategies that have been effective with these students. 
10 . What subject area assignments are they able to complete independently? 
1 1 . List the cross-cultural or multicultural act ivies you have planned for the class. 
1 5 1  
12 . Describe what the first-year-in-ESL students seem to be doing during work or class time. 
1 3 .  Describe what the 2nd-year-in-ESL students seem to be doing during work or class time. 
1 4. Do you feel that these children are working to their potential in the subject areas? 
Yes, all of the time Some of the time Almost none of the time Not at all 
1 5 .  How much class time do the first year students spend "on task"? 
0% 10% 30% 50% 80% 100% 
1 6 . Evaluate the first year students ' comprehension while listening. 
0% 10%' 30% 50% 80% 100% 
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1 7 . Evaluate the first year students ' comprehension while reading independently. 
0% 1 0% 30% 50% 80% 100% 
1 8 . Evaluate the first year students' comprehension while doing seatwork. 
0% 1 0% 30% 50% 80% 100% 
1 9 . How much class time do the second -year+ students spend "on task"? 
0% 1 0% 30% 50% 80% 100% 
20 . Evaluate the first year students ' compr�hension while listening. 
0% 1 0% 30% 50% 80% 1 00% 
2 1 .  Evaluate the first second-year+ students ' comprehension while reading 
independently. 
0% 1 0% 30% 50% 80% 1 00% 
22. Evaluate the second year + students ' comprehension while doing seatwork. 
0% 1 0% 30% 50% 80% 1 00% 
PILOT STUDY 
ESL STUDENTS IN THE CLASSROOM 
AT ALCOA ELEMENT ARY 
1 Ed ucatlona I d  egrees h Id b d e iy respon ents 
Bachelors Masters 
Number of 1 1 2  
teachers 
2 .  Grade levels taught 
K 1 2 3 
I �e�hers I 2 I 9* 
* indicates teacher teaches more than one level 
3 N b f h
. 
um er o years teac mg 
1 2 




4. Number of ESL Students in class this year 
5 .  Previous years with ESL Students 
2000-2001 
5 
6 T ·th ESL T h 1me w1 eac er per 
0 . .  30 min 45min 
mm 
3 




7 Effi ectlveness o f 1 c assroom teac mg 
Yes Some 









9* 9* 1 
6-9 1 0- 20- 30+ 
1 9  29 
2 5 2 1 
5 
1 999- 1 998 . Before 1 998 
2 5 






ESL STUD£NTS IN TH£ CLASSROOM 
At Alcoa Elementary 
1 .  List specific accommodations that you make for these students 
❖ One-on-one conversation 
❖ Using Native language and English when possible 
❖ Simplifying directions 
❖ Peer tutoring 
❖ Extra time 
❖ Additional teacher instruction 
❖ Labels in the classroom 
❖ Pictures 
❖ Coordination with ESL teacher 
❖ Letters/ notes home in home language 
❖ Preferential seating 
❖ Showing and verbalizing 
❖ Modeling 
❖ Assistance from staff who speak the Native language 
❖ Speak slowly 
❖ Define and clarify unknown words 
❖ Modified grading 
❖ Re-teach 
2. Describe how you include these children in class activities 
• Total immersion 
• . Full participation 
• Cooperative groups/ teams 
• Paired learning 
• . Small group seating 
• Ensure understanding 
3. Describe how you communicate instructions 
• Repeat with word changes 
• Give examples 
• Simplify directions 
• Peer tutoring 
• One-on-one help 
• Draw pictures 
• Visual demonstration 
• Use some Spanish words in giving directions 
• Hand signals 
• Demonstrate with few words 
• Assistance of native language speaker 
4. List specific teaching strategies that have been effective with ESL students 
► Peer tutors 
► Written instructions 
► Picture clues 
· ► Visual prompts 
► Include Native language books in free reading time 
► Graphic organizers 
► Choral reading 
► Summarizing 
► Have student repeat and summarize directions 
► Modeling 
► Dramatic play 
► Draw pictures to create stories 
5. Which strategy do you think worked best? 
o Peer tutoring 
o Graphic organizers 
o Modeling 
o One-on-one instructions 
6. What Subject area assignments are they able to complete independently 
✓ Centers 




✓ Social studies 
155 
7. List cross-cultural or multicultural activities you have planned for the class 
• Read and share multicultural literature 
• Foods from many lands 
• Folk tales 
• Compare/contrast geographical regions 
• Share home picture albums 
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• School-wide programs 
• None-3 
• Multicultural celebrations and holidays 
• Songs 
• Art from around the world 
• Units on various countries 
• Speakers from cultures 
• Share bag (?) 
8. List effective cross-cultural or integrative activities you have used 
• New basal has a bi-lingual story that I like 
• Geography display 
• Student produced hyper-studio program 
• Family pictures 
• Songs 
• Dramatic play 
• Novel-based units 
9. Describe what the first-year student seems to be doing during work or class 
time 
❖ On-task with help--3 
❖ Listening to instructions 
❖ Trying to formulate questions 
❖ Asking clarification questions 
❖ Begins tentatively, but catches on surprisingly quickly 
❖ Well-behaved 
❖ More fearful 
❖ Watching 
❖ The same work as the other students 
10. Describe what the second-year+ students seem to be doing 
. a. More on task time. 
b. Able to be more productive 
c. Does class work with fewer questions 
d. Normally on task 
e .  Better listening 
f. Learning from peers and materials 
g. Improvement in spelling and reading 
1 57 
Appendix D :  
Teacher Samples . 
1 58 
Graphic organizers were used by one of the primary teachers who participated in the 
interview and observation process. 
1 .  The first graphic organizer is similar to the one a primary class used after a class 
trip. The researcher filled it in as the children might have. The teacher said that 
this format allows all of the children to participate. Those who are literate, write 
full sentences, others write a word or two and some draw pictures. The graphic 
organizer is an excellent strategy to use because of this flexibility. 
2 .  The Drawing Conclusions Chart was used after a science lesson in place of 
comprehension questions. It requires higher order thinking skills, but the children 
can respond on their own language level . 
3 .  The Flower Chart was used after a phonics lesson, although it is usually used as a 
story starter. In this case, the class filled 1n the smaller petals with words 
containing the "ow" phoneme. The children then wrote sentences using those 
words. This was an example from the beginning of the year. On later 
assignments, the children to write sentences on their own. 
4. The next series of charts show a multiple-step writing project. As a group, the 
children first listed words on the large flower (the teacher' s was cut out of 
brightly colored bulletin board paper). Then working together, the children each 
. . 
then filled in a Main idea and Detail Chart. Finally each child wrote a paragraph 
about spring. This project was done late in th� year after much modeling and 








Date ______ _ 
Verb: SUPPORTING 2. u�t gener.il statements that 
P'rocedure: describe the character or topic. 
I. Choose a chuacter or top,e. .J. Choose one �neral statement 
1. List evidence to support the 
st.iLcment in yo,x own word>. 
5. Cite sources to prow evidenc,e: 
6. l'=ent cOOCMion in paraer"Ph form . 
....... -.. _ft···· 15 ·· a·····-·5prmg:--·d
a.g
--···­
.·- :E saur flaLv>ec�c·bibomincr···· :E·· ········· · 
··· · -�1n�,- ·tLrhp·-s•· • •orra···•·cne·cc�r··±refj<,"""""" 
The. .snn Wi"i sb 1ti'1ng and i±:· 
- - -· ·1,va�-- - - - n ,ce ·· · · · ·aod·· · · · - -uia. crrr. · · ·· ·- I·- - - - - - - · - · · · 
---· hm@- ·--·::tfu:r:c· --&tn±r sing·, ng-···· . 
159 
160 
cauT Tl4CMIIIIC WITN CU, PNIC 0■(;4JU1C .. 
..... ��I-
103 
\,V1o2. '.5 C"��· • • 
I 
I i 'o t'\'51 b-eo..r-s 1 � na.bs -e l«ph.ar\t�, <'a..""1d� 
bh--d s, " f l�h\.c;:1,. s. / 
U ..s .  
1 6 1 
162 
Main  Idea and Deta i ls for SPRING 
Main Idea 
Detai l  
Detai l  
Detai l  
1 63 
· Appendix E :  
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l<Nox COUNTY SCHOOLS · 
ANoREW. JOHNSO� BuILDlNG 
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7900 John.on Drive . 
Knornlle, 1N 37998 
.., 
Dear M.. Piltten: 
November 1, 2002 
You � i:nnted permission to cont...c:t i1ppropriat� bailJ.init-level adminittrators concer.ninit 
the conduct of your propoHd rnea.rch study entitled, "A qualitative study of cLunoom 
teacher practices with Engliah as a second luiguai• �dents." -In the .Kno� County school. 
final i1pproval of any res�arch study is cou.tingeni upon a.c:cepbnce by· the prinaipal(s) at the 
nte(s) w:here the. study will .be conducted. -�nclwle a copy of tlw permilaiou. fo:rm_wh� 
· •..Jani i1pp�val from the pr4tcipal(s). 
· · ·. · 
. .  _: .. , . · ·  
. k all �:se�h stu�e�,��e�-:�£ �L� , �ups, o� ��� may ��t �p��:in. �e text 
· I  
of the study unless specific pennuaon � be� �t.td ·throuith this �ffic'!::.�•�c:iP,al 
. . · ruea:rcher is required. to _ hunjsb this office witli one .copy o{ the .completed :n�•� 
·.·•i;,;::;: · • ·'.·.\�;J;r:'.'.*:;; ;ttsi.;,;;1.+�_;.�{"ir:{ : 
. . • _ :  . .  : . . - , ' . . . : . . . . ·, : i� , ·  . 
' . 
. , ' - .. ·=-.-. · .. ·:.. � :  . .  !�  -�;� - ,•, . .. · :.. . -: :: :: ..·· (\): . -� '': ·._ 'i � -. . . 
' . 
·' . 
-� �- . 
�� -01�
· 
Mik.;. s. W�ad. Ph.n: · ·:. · . 
· Coordinator .of Research. and Evaluation . 
P�one: (865) 594-1740 :. -� · : 
fax: (865) 594-1709 · · '.  : .� .� _ .. ,:,. . • · 
.:����-: :;.' �/ .:;!�t.:::� t::·i: �'.;'.t.:;;,:.: , �·· , .• , , . · . •  : : ' ... ; '; , : ;_ '. ,;_: �p �-��8 
F t-J; u�.•� ·�•-�: ' ;. �A;::." (.,..,� 'd_<i �
i·:: t•-�•j'l-' ''?• ·•;�-- --�• :· -� ·: • . .  · • -. ;• . .  · •; . u,_, i.·�·-- :,;:,: '.:,.;.-. �.'� .c-:: � F·· · 
• P.O. Box 2188 • 31_2 5?uth�y �treet • �e, T�.37901-2188 • Telephane-(86.S).�1800 
. 
. .. . . ·:: "· : �-
THE UNIVERSITY OF TENNESSEE 
0 1/1 6/2003 
Inatitutional Review Board 
: · Office of Research 
404 Andy Hole Tower 
Knoxville, Tennessee 3.7996-0140 
: , 865-974-)466 
: Fax: 865-974-zaos 
IRB#: 6340 B 
TI1LE: A Qualitative Study of Primary Level Classroom Teacher Practices with English as a Second 
· Language S�ents 
· · · 
Patten, Rachel 
-Theory &-Practice in Teacher Ed4cation 
7900 Johnson Drive 
Knoxville, TN 3 7998 
Tum.er, Dr. Th�mas 
Theory & Practice in .T�acher Educations 




Your project listed above was reviewed. It qualified for expedited review and has been approved. 
1bis approval is for a period ending one year from the date of U!is letter. Please make timely sub-
mission of .rene�al or prompt no�cation of project tc;rmination (see item #3 below). 
R���W':��;.q_i�es_o�the investip�pr d.uring the .conduct �f thi� project include th_e follo�: 
1 
. 1 >ro -��tahi prio� ����al from the Committee before instituting any changes in �e 
project. · , 
· · 2. To· _fe� sigped �;��� f� : �m .�upj�ts _for at least three·���- f�llowing :' · 
completion oft,h� proJ�.ct.: -_ : ,. J 
· 
. --:. : .  - ·  
. . , •  , . . . . . . 
3:· To s�t a Form D t<;> report changes in the project or to report termination at 
12-month or less intervals.. 
·-
The Co�ttee wishes you every success in your research endeavor. This office will send you a 
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t- � . . 
Rachel Patten 
Teacher Education at JBC 
· Dear FeUow Educators, 
7900 Johnson Drive 
Knoxville, TN 3 7998 
As part of my dissertation research at the University of Tennessee, I am gathering_ 
information from-teachers like you about the methods you use with ESL students in your 
classroom. The information about the triumphs and hurdles that you face each day would 
· be gleaned from �ne 3045 minu�e interview, which � be taped and transcribed. 
In order to gain a richer picture of teacher practices, four �chers (two from West 
Hills and two from Farragut) � be selected from those interviewed on the basis that 
they �UITently have ESL students in their Cla.58:I'OOm and are willing to be observed in 
__ their classroom setting when the ESL :5!Udents are present. I would like to see each 
teacher in 4-5 subject, or lesson settings. 
It is �OT my _goal to identify successful or non-successful strategies or b�_haviors. 




,. _. � . • : . completely anonymous. A
. code name will be assigned to you and to the school to ensure 
· · :. \:· �- .. . ·.,:' th�t your �onymity will be -�rotected tbrou�out the· �recess, incl•g in the repo�g 
. · _-::-:.�:(r: .. ;.�f any tin�gs: . . . ·
. 
. . ··. . . . . . . 
.
. . ' . . 
�- .. � .. . ·. ,' :: . 
Thank you for your assistance 
� 
•;. 
. . · . ·= ·  
, . ·  
, •  . ;  .. .  
Rachel Patten 
•••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 
Rachel Patten bas my permission to conduct an interview 
Rachel Patten has my permission to observe in my classroom 
between January - March of the 2002-2003 school year. 
Signature 
Sy /t!!i[J!f!j,,A I 





Dear Fellow Educators, 
Rachel Patten 
Teacher Education at JBC 
7900 Johnson Drive 
Knoxville, TN 3 7998 
As part of my dissertation research at the University of Tennessee, I am gathering 
information from teachers like those at your school about the methods they use with ESL 
students in their classrooms. The information about the triumphs and hurdles that they 
face each day would be gleaned from � least one interview and possibly observation in 
their classrooms when the ESL students· are present. 
I would like· to interview three or four teachers in second or third grade who have · 
had positive or negative experiences dealing �th ESL students. It is NOT my,goal to 
iden?fr succ�ssful or non-successful strategies or behaviors. I just want to learn _from the 
_teachers. '!h�ir participation is voluntary and they �d your school will re� 
completely- anonymous in alf reports and publications of the data collected. 
. ;,: . . . . .. 
... � you �or y9ur _assistance 
Rachel Patten 
· · · � · · · · · · · · · · · · · · · · · · �- · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · 
. Rachel Patten has my peoni.ssion to conduct an interview and to observe in · 
.: . . • 
· ·: �::  � 1 Stjlool in the fall and winter of the 2002-2003 school .year. 
· ,  :· r.,� . ..! � -. -� : . . . . 
. 
· . : ':·:·((.j,LJC,;L� 
ujLS/g:L 
. .- . < SiptuI'e . . · · Date 
·.: · ·  .. ·.-· • ... 
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. ·· · · :  . · · 
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Nev . 6 .  2 0 0 2  2 : 40 P M  FARRAGUT I N TEHME O I AfE 
Dear Fellow Educators, 
Rachel Patten 
Teacher Education at JBC 
7900 John.son Drive 
Knoxyillc, TN 37998 
H o . 4 0 7 1  P .  1 /2 
& part of my dissertation research at the University of Tcnne� l am  gathering 
iofor.mation .from teachers like those at your 56:hool about the metho<h th� use with ESL 
students in their classrooms. The information about the triumph., � hurdles that they 
fa.cc each day "WOuld be gleaned ftom at least one interview and possibly observation in 
their classrooms when the ESL students ai:e prC3C11l 
I 'NOuld like to interview t:hicc or four tca.chcrs in second or third grade who ba.ve 
bad positive or negative experience., dealing �th ESL students. It is �OT my. goal to 
identify successful � non-successful �gies or �ehaviors.. I just want to learn from the 
. teach.en. Th� p��ipation �- voluatacy and they and your school will remain 
c.ompletely anonymous in all reports and: publication.s of the data. collccied. . . ·•· . , 
: . . 
.· . : .. :: .: .. . \ · . � you for your assistance 
. > . :,if·l�· : · . ; -
Patten 
. ·. 
· · · · · · · · · · · ·�- - · · · · · · · · · · · · · · · · · · · · · · · · · · � · · · · · · · · · · · · · · · · · · · · · � - · · · · · · · · 
Rac.hcl Patten ha.s my pe.rmi.ssi�.to con.duct an intervi.� and to observe in 
....._""'"""�--.::;I:;...u�S. cb.ool .in the fall and winter of the 2002-2003 :school year . 
. · :, . 
. 
� ih (!!fl02-
Datc . "7 
-� ! � ·, . ·'�J ·:• .;.· ,-� -
: ·· . . 
. ".: . .  · 
. ...... 
' " 
Dear fellow Educators, 
Rachel Patten 
Teacher Educati9n at JBC 
7900 Johnson Drive 
Knoxville, TN 37998 
A3 part of my dissertation research at the University of Tennessee, I am gathering 
information from teachers like those at your schoo_l about the methods they use with ESL 
students in their cl�ms, The information about the triumphs and hurd.J,�s that they 
face each day would be gleaned from at least one interview and possibly observation in 
their classrooms. when the ESL students are pr�ent 
I would like to interview three er four teachers in second or third grade who have 
had positive or negati�e ·experiences � �th �SL stud�nts. It_ .is. NOT_my goal to · 
identify successful or non-successful strategies or behaviors. l just want to learn from the 
· teachers. · .  Their participation is volun� and they �d ;our school. will mrurin 
. ' :  :· .. · . . : :. \· -:: ::·· co��let�ly �o����-in aU �Its- and publications of �e data. collected. 
/tf ;,:;f Y�ID"; � :�;2;;§�7;£ • - :·:;, .; - . -_ - - - - -
. · . .. 
. . . . . . . • . . . . . . . . . . . . . . . . . . . • . . . . . . • . . . . . . . . . . . . . . . . . . • . . . . . . . . . . . . • . . . . . . 
. Rachel Patten has my permission to conduct an interview and to observe in. 
�� . · :·. _._;.: �� \·',�:-:. .. ·W<-tl. ij.j 1 \ S . School in the fall a;id winter �fthe 2002-2003 _school year: . 




Rachel Patten was born in Gilroy, California- and raised in Seoul, Korea. She 
attended Seoul Foreign School throughout her childhood and graduated from there in 
1979. From there, she went on to Johnson Bible College in Knoxville, Tennessee. She 
graduated from Johnson Bible College with a degree in teaching and moved to Cookson 
Hills .Christian Children's Home in Oklahoma to begin her teaching career. After three 
years in Oklahoma, Ms. Patten returned to Seoul Foreign School and taught there for four 
years. She moved to Oregon to be near family and to attend Western Oregon State 
College (Now called. Western State University) . She graduated from there in 1 996 with a 
Master of Science in Elementary Education, while teaching at Santiam Christian School 
in Corvallis, Oregon. 
Ms. Patten was invited to join the faculty of Johnson Bible College.in 1 997 , to 
teach in the Teacher Education Department. She is currently completing the 
requirements for her Ph. D. at the· University of Tennessee, in Knoxville. 
